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RESUMO

A presente pesquisa tem por objetivo propor o uso de textos literarios como ferramenta eficaz
no ensino de lingua inglesa, mostrando que eles podem ser trabalhados com as quatro
habilidades linguisticas no ensino desse idioma (ouvir, falar, ler e escrever), o que pode
auxiliar na aprendizagem do mesmo, evitando que as aulas sejam limitadas apenas a regras
gramaticais e memorizagdo de palavras e frases. Para a realizag¢do deste trabalho foi escolhido
uma adaptagdo do romance The Picture of Dorian Gray (O Retrato de Dorian Gray) de Oscar
Wilde (2005), da Editora MacMillan, por ser um paradidédtico de nivel bésico e por conter
sugestoes de atividades que pudessem ser trabalhadas no dltimo ano do Ensino Fundamental.
Como suporte tedrico foram utilizados textos de Zenti (2001), Mota (2010), Silva (2011),
Yamakawa (2013), Salazar (2015), entre outros.

Palavras-chave: Ensino de Lingua Inglesa, Habilidades Linguisticas, Textos Literarios.



ABSTRACT

This research aims to propose the use of literary texts as an efficient tool in English language
teaching showing that they may be applied to the four linguistic skills in the learning of such a
language (listening, speaking, reading and writing), and that it may help students in their
learning, avoiding that classes be limited to grammatical rules and memorization of words or
sentences only. To fulfill this work it has been selected an adaptation of The Picture of
Dorian Gray by Oscar Wilde (2005), MacMillan Publisher because it has an elementary level
and it has activities which may be worked in the last year of primary school. Texts by Zenti
(2001), Mota (2010), Silva (2011), Yamakawa (2013), Salazar (2015) and others were used as

theoretical support.

Keywords: English Teaching, Linguistic Skills, Literary Texts.
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INTRODUCAO

Uma das problematicas mais discutidas pelos professores no contexto atual, no tocante
ao ensino de Lingua Inglesa, é a dificuldade dos discentes em ler, e entender as producdes
textuais, principalmente textos literdrios. O fato de aprender uma lingua estrangeira nao esta
ligado somente ao ato de saber falar ou escrever, aprendé-la vai mais além.

Em um ensino-aprendizagem onde o processo de compreensdo comece da linguagem
empregada no texto, os educandos poderdo desenvolver o gosto pela leitura de textos
literdrios, que com o passar do tempo tornar-se-a4 mais que um “gosto”, mas uma necessidade
para conhecer um universo que vai além da visdo comum de realidade. Contudo, isso sé serd
possivel quando o professor conseguir mediar os conhecimentos prévios dos alunos com os
assuntos das leituras feitas pelos mesmos, e o procedimento aceitdvel para tal abordagem serd
a utilizacdo da sala de aula para um momento reservado a leitura de obras literdrias adequadas
a idade e gosto de cada aluno, apontando assim uma nova opg¢do de recurso diddtico, ndo se
apegando apenas ao conteudo sequencial do livro-texto adotado pela escola. De acordo com

Cosson (2011):

A experiéncia literdria nao sé permite saber da vida por meio da experiéncia
do outro, como também vivenciar essa experiéncia. Ou seja, a ficcao feita
palavra na narrativa e a palavra feita matéria na poesia sdo processos
formativos tanto da linguagem quanto do leitor e do escritor. Uma e outra
permitem que se diga o que ndo sabemos expressar e nos falam de maneira
mais precisa o que queremos dizer ao mundo, assim como nos dizer a nds
mesmos (COSSON, 2011, p.17).

E perceptivel a importincia de se promover mudangas e uma melhora no nivel de
ensino da segunda lingua. Levando-se em consideracdo o exposto, o ensino de Literatura é um
componente eficiente para o desenvolvimento da agdo metodoldgica que vai permitir ao aluno
perceber que é uma necessidade intrinseca a0 homem a busca por conhecimento e isso s6 se
tornard possivel por meio de sua capacidade de leitura, escrita e entendimento, j& que no
mundo atual aquele que ndo atingir o minimo de conhecimento € deixado de lado ndo s6 no
mercado de trabalho, mas também pela prépria sociedade de um modo geral.

Para tanto, é preciso motivar os educandos, preparando-os também para assimilacdo e
manipulacdo de conteidos que envolvem a compreensdo e expressao de significados,
conhecimentos e valores a partir do que € visto em sala de aula e que estdo presentes nos

textos literdrios. Logo, quando o aluno tem ao seu dispor textos de géneros variados sente-se
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no desafio de descobrir novas palavras, verbos e expressdes que estdo neles contidos, de
forma intensa, e podem “mergulhar” na leitura desses textos.

As perguntas que motivaram o inicio desta pesquisa foram: Por que trabalhar textos
literdrios como uma ferramenta nas aulas de Lingua Inglesa? Como os textos literdrios podem
contribuir para tornar o ensino da Lingua Inglesa mais eficiente e significativo para os alunos
e podem influenciar no aprendizado da mesma? E por fim: Como aplicar esses textos de
maneira mais pratica nas aulas de Lingua Inglesa? Desta forma, o objetivo geral deste
trabalho é mostrar o uso de textos literdrios nas aulas de LI, enquanto ferramenta
metodoldgica, envolvendo as quatro habilidades bdsicas, ferramenta esta que faz o discente ir
além do que ele estd acostumado no dia a dia de sala de aula, utilizando assim a literatura
como incentivo a reflexdo critica através da interpretacdo textual: observar, questionar,
investigar e entender determinado contexto e os eventos do dia a dia, e despertar a sua
curiosidade, a imaginacdo. Sendo assim, esta pesquisa estard dando a sua contribui¢do a
professores que estdo buscando recursos para aprimorar suas aulas e tornd-las mais dinamicas.

Como professora de LI no Ensino Fundamental, escolhi uma adaptacdo, de nivel
basico, do romance The Picture of Dorian Gray (O retrato de Dorian Gray), do escritor
irlandés Oscar Wilde, e pensei em atividades que pudessem ser trabalhadas por professores de
LI em turmas de 9° ano, pois os alunos desse nivel de escolaridade estio num periodo que
gostam de ler (ou deveriam gostar) e estdo se preparando para entrarem no Ensino Médio,
onde terdo mais contado com a Literatura em sua lingua materna. Desta forma, esta proposta
de atividades ajudard a despertar no aluno o interesse também pela literatura em lingua
inglesa, ja que eles estudam tal lingua, e precisam melhorar sua aprendizagem nas quatro
habilidades bésicas da lingua (ouvir, falar, ler e escrever), ja que, como afirma Paiva (1996,
p-28), “o trabalho envolve as quatro habilidades distintas e necessdrias ao aprendizado de uma
lingua estrangeira: listening, reading, speaking and writing”.

Apoiando-se nos estudos de Zenti (2001), Mota (2010), Silva (2011), Yamakawa
(2013), Salazar (2015), entre outros, este trabalho € composto de trés capitulos. O primeiro
trata da importancia do ensino de lingua Inglesa, bem como os fatores que interferem no
ensino e aprendizagem dessa lingua, além dos desafios enfrentados no ensino fundamental, no
que concerne a integracdo das quatro habilidades linguisticas. O segundo capitulo aborda
acerca da relevancia do ensino de literatura em aulas de lingua inglesa, destacando a
importancia de estudar literatura estrangeira, como um elemento motivador no processo de
aprendizagem da lingua alvo. O terceiro capitulo busca evidenciar as contribui¢des da

literatura para o ensino de lingua inglesa. Assim, sdo apresentadas sugestdes de atividades de
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uma adaptacdo de The Picture of Dorian Gray de Oscar Wilde (como informado acima),
mostrando como essas atividades podem ser trabalhadas juntamente com as quatro

habilidades linguisticas, numa turma de nono ano do ensino fundamental.
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1 - 0 ENSINO DE LINGUA INGLESA

A disciplina Lingua Inglesa no Ensino Fundamental tem sido muitas vezes vista de
forma pouco significativa, embora esta lingua assuma o status de idioma de grande influéncia,
uma das mais faladas em todo o mundo, é a mais falada, uma vez que podemos, pois, fazer
uso dela em diversas situagdes da vida, estando presente nos mais variados meios de
comunicacdo tais como internet, cinema, musicas, dentre outros, além de propiciar ao seu
falante o poder de aproximar-se de vdrias culturas e, consequentemente, assegura sua
interacdo no mundo globalizado. Conforme os Parametros Curriculares Nacionais (1998, p.
27), “o ensino/aprendizagem de uma lingua estrangeira deve estar voltado para os processos
que facilitem o aprendizado desta lingua; a caracterizagdo desse ensino se dd quando o
conhecimento e seu uso no meio social caminham juntos”.

Nesse sentido fica evidente que o ensino de Lingua Estrangeira, como meio
comunicativo, estd perfeitamente inter-relacionado 4s multiplas possibilidades de interagcdo e
comunicacdo que estdo cada vez mais disponiveis no cotidiano dos discentes, facilitando o

processo para constru¢do do ensino\aprendizagem. Almeida Filho (2005, p. 28) afirma que:

A aula de lingua estrangeira como um todo pode possibilitar ao aluno nio s6
a sistematizacdo de um novo coédigo linguistico que o ajudard a se
conscientizar do seu préprio, mas também a chance de ocasionalmente se
transportar para dentro de outros lugares, outras situacdes e pessoas.

Dessa forma, quando usamos o inglés, mesmo que de forma minima no nosso dia a
dia, estamos permitindo que ele ocupe um espagco em nossas vidas, construindo assim uma
relagdo mais intima e familiar com esse novo idioma. Em virtude disso o aluno € colocado em
um contexto diferenciado do seu, aprendendo algo novo e adquirindo informacdes novas.

Todavia, quanto ao desenvolvimento, encontram-se algumas barreiras como veremos a seguir.
1.1 — Desafios e possibilidades no processo de ensino-aprendizagem de inglés

O ensino de Lingua Inglesa proporciona aos alunos diferentes modos de perceber a
sociedade em si, além de favorecer a interacdo com diferentes culturas e melhorar o nivel de
aprendizagem nessa lingua, que tem um papel indiscutivelmente relevante no nosso mundo
globalizado. Sua hegemonia se torna evidente no mundo dos negdcios, do entretenimento, da
internet, ou seja, a LI tornou-se praticamente um simbolo do poder econdmico. Segundo

Paiva (apud Sanches, 2009, p. 6):
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Aprender a lingua inglesa hoje é tdo importante como aprender uma
profissdo. Esse idioma tornou-se tdo necessdrio para a vida atual que, para
conseguirmos aprimorar qualquer atividade profissional, seja no campo da
medicina, da eletronica, fisica, etc., temos de saber falar inglés (...). Hoje, o
inglés tornou-se o mais importante e essencial idioma do século XX.

Logo, a lingua inglesa vem sendo mais utilizada nos ultimos anos, ndo s6 no admbito
académico, mas também no cotidiano de todos, principalmente no que concerne s transacoes
internacionais.

Nesse contexto, constata-se que atualmente em nosso pais a lingua inglesa vem sendo
incluida em concursos publicos, tendo em vista que o mercado profissional tem exigido
profissionais competentes que tenham, no minimo, no¢des de inglés. Essa perspectiva fez e
faz com que muitas pessoas busquem o aprendizado desse idioma, de forma que no dmbito
académico e profissional surgem cursos, métodos, livros e aplicativos que prometem uma
aprendizagem mais eficaz no ensino do mesmo. Dentro desse contexto, o ensino de lingua
inglesa pode ser pensado como um processo de mudanga, provocado por estimulos diversos.
Assim, 0 ensino necessita estar em contato com algo inovador e desafiador todos os dias.
Partindo dessa noc¢ao, o aluno de lingua Inglesa precisa estar e ser motivado para tentar sanar
os desafios que surgem no ensino-aprendizagem desse idioma.

No entanto, muitas sdo as dificuldades que os professores de Lingua Inglesa
encontram para ensinar nas escolas publicas brasileiras, como por exemplo, a
indisciplinaridade, a desmotivacdo dos alunos, salas de aulas lotadas, caréncia de material
didatico adequado, baixo nivel de proficiéncia dos alunos e baixa remuneragdo dos

professores. Neste sentido, Donnini (2010, p.14) diz que:

As condicdes de trabalho nas escolas regulares, tais como a baixa
remuneracdo, o desdobramento da jornada de trabalho, a existéncia precéria
ou total inexisténcia de material didatico, o nimero de alunos excessivo em
sala de aula, entre outras, sdo consideradas inviabilizadoras de uma
aprendizagem significativa e constituem barreira institucional e socialmente
validadas contra quaisquer projetos pessoais ou coletivos de mudanca.

Além do mais, vérios outros fatores podem influenciar na dificuldade de aprender uma
lingua estrangeira, fatores estes que vao desde a “frustracdo de ndo-comunicacdo” a
discrepancia entre 0 método do professor e a maneira como o aluno recebe o contetido. De

acordo com os PCN esses fatores tém como raiz “a diferenca entre a lingua materna e a
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estrangeira, o dilema entre privilegiar-se o saber sobre a lingua ou saber usi-la e a escolha
entre uma aprendizagem racional ou uma aprendizagem intuitiva” (BRASIL, 1998, p. 81).

Embora saibamos que os fatores que comprometem o ensino e a aprendizagem da
lingua inglesa continuem presentes, os educadores t€ém que saber lidar com eles e tentar
amenizar seus efeitos negativos para promover uma pratica eficiente e assertiva. E trabalho de
o professor observar a manifestacdo de quaisquer desses fatores e tentar sand-las a partir dos
aspectos decorrentes do dominio afetivo da linguagem. Por conseguinte, para se ter uma
aprendizagem mais eficaz por parte dos discentes é essencial que haja uma maior
dinamicidade e maior variedade na utilizacdo de instrumentos de aprendizagem, garantindo
uma interacdo mais eficiente e mais enriquecedora entre docentes e discentes. Quanto a isso
de acordo com os PCN, o educador deve promover um ensino o mais efetivo possivel, com
resultados e o maximo possivel de qualidade (BRASIL, 1998 p. 65 e 66).

Ainda neste aspecto, Almeida Filho (2005, p. 13) postula que:

A operacdo global de ensino de uma lingua estrangeira compreende o
planejamento de cursos e suas unidades, a producdo ou selecdo criteriosa de
materiais, a escolha e constru¢do de procedimentos para experi€éncia a
lingua- alvo, e as maneiras de avaliar o desempenho dos participantes.

Nesse sentido, cabe ao docente elaborar materiais mais condizentes com a realidade
dos discentes e romper com as aulas tradicionais que sdo voltadas somente para conteudos
gramaticais de forma descontextualizada. O professor deve, portanto, proporcionar ao aluno
formas de conhecer e vivenciar experiéncias de comunicacao humana associadas as maneiras
de se expressar e de ver o mundo, refletindo sobre os costumes e possibilitando maior
entendimento de seu préprio papel como cidaddo do pais e do mundo em que vive, com o
intuito de trazer algo mais proximo da realidade dos estudantes, desenvolvendo, dessa
maneira, atividades mais significativas que oportunizardo maior envolvimento durante as
aulas.

Assim, o professor assume o papel de mediador do conhecimento, conduzindo o aluno
a sua formacao moral, sendo o primeiro uma peca fundamental na constru¢do de um individuo
capaz de assimilar e aprimorar suas habilidades cognitivas e perceptivas. Isso faz com que o
discente perceba que o professor pode deixar de ser o foco principal e abrir o caminho para a
participacao e interagdo professor-aluno e aluno-aluno, além de estabelecer um vinculo entre

o cotidiano dos alunos e o processo de aprendizagem da Lingua Inglesa, tendo em vista ser
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importante para que ndo tenhamos alunos desmotivados e desatentos, fazendo com que esse

processo tenha resultados satisfatorios, atingindo assim as perspectivas do aluno e do docente.
1.2 — O uso das quatro habilidades linguisticas

Como j4 mencionado o ensino de lingua inglesa nas escolas publicas brasileiras
apresenta problemas tais como: falta de material diddtico, estrutura fisica, carga hordria
reduzida, salas de aula numerosas. Tais problemas sdo desafios enfrentados pelos professores
em sala de aula e que os impossibilitam de trabalhar as habilidades comunicativas de forma

integrada. De acordo com os PCN:

As condicdes na sala de aula da maioria das escolas brasileiras (carga horaria
reduzida, classes superlotadas, pouco dominio das habilidades orais por parte
da maioria dos professores, material didatico reduzido a giz e livro didatico
etc.) podem inviabilizar o ensino das quatro habilidades comunicativas
(BRASIL, 1998, p. 21).

De fato, as poucas horas-aulas por semana que dispde a disciplina torna o processo de
aquisi¢ao/aprendizagem mais enfraquecido. Como afirma Schmitz (2009, p.20): “O problema
€ que aprender as quatro habilidades exigem muito tempo, com uma carga horaria maior, que
acarrete um contato intensivo entre o professor ¢ o aluno”. E possivel acreditar que, durante
muito tempo, se insistiu em trabalhar as quatro habilidades separadamente, focando-se apenas
em conteudos gramaticais. A esse respeito, Brown (2007, p. 348) afirma que: “a competéncia
gramatical € necessdria para que ocorra comunicacao, mas nao € suficiente para dar conta de
toda produgdo e recepgdo da lingua” (Tradugdo nossa)'. Logo, o ensino de gramdtica tem um
importante papel no processo de aquisi¢do de uma segunda lingua e a perde quando sua
fun¢do comunicativa é desconsiderada.

As quatro habilidades para o aprendizado da lingua inglesa (ler, escrever, ouvir, falar)
s30 muito importantes, mas assim como na lingua portuguesa, os professores de lingua
inglesa buscam a leitura e a escrita com maior frequéncia e rigor. No entanto, o ideal € que se
possa trabalhar as quatro habilidades integradas. A seguir, faremos uma breve andlise das
quatro habilidades comunicativas bem como suas implicacdes no processo de ensino e

aprendizagem em Lingua Inglesa.

! “Grammatical competence is necessary for communication to take place but not sufficient to account for all
production and reception in language” (BROWN, 2007, p. 348). A partir daqui todas as tradugdes sdo nossas.
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O Listening (ouvir) ¢ uma habilidade fundamental para o desenvolvimento do discente
e para a aquisicdo do idioma, pois utilizamos para escutar, interpretar e processar as

informacdes. Para Marques (apud Melo, 2012, p. 18):

Apesar da importancia da compreensio auditiva, ela € negligenciada em sala
de aula devido a dificuldade da obten¢@o de material oral auténtico e de boa
qualidade, a dificuldade de se avaliar essa habilidade de forma adequada e a
crenca de que, como sabemos escutar na lingua materna (L1 ou LM),
dominamos a compreensao auditiva na lingua estrangeira (L2 ou LE), o que
nio € verdadeiro, ja4 que precisamos desenvolver estratégias para melhor
compreendermos o sentido das mensagens ouvidas.

Ainda nesta perspectiva, Underwood (1989, p. 1) aponta que o listening “¢ uma
habilidade que parece se desenvolver facilmente ao se ouvir a lingua materna, mas requer um
esforco consideravel quando a audi¢do se d4 em lingua estrangeira” 2 ou seja, compete ao
docente fazer com que os discentes desenvolvam esta habilidade de uma forma produtiva,
utilizando-se da criatividade na elaboracdo de materiais pedagdgicos com uma variedade de
atividades que contemplem essa habilidade. Dessa forma, quando o educador utiliza o dudio
de histdrias literdrias em livros paradidaticos, por exemplo, ou até mesmo raramente de livros
didéaticos no desenvolvimento da habilidade de escuta em inglés, torna-se uma ferramenta
pedagdgica que proporciona satisfacdo e auxilia na aprendizagem dos discentes de forma mais
descontraida, além de gerar aulas significativas e produtivas.

O Speaking € a capacidade do aluno em se comunicar através da oralidade. Por parte
do alunado € considerada a habilidade mais dificil, em virtude da necessidade de estar
preparado para processar a lingua e fazer com que o cérebro interprete e identifique o

significado de cada palavra. Conforme Marques (apud Melo, 2012 p. 17):

A habilidade de producdo oral, cujo desafio decorre de duas caracteristicas
da fala: (1) acontece em tempo real e (2) exige cooperacdo com o ouvinte,
pois os interlocutores precisam gerenciar os turnos da fala e negociar
significados.

Isto €, a compreensdo oral depende do processamento da informacdo, como também,
dos aspectos cognitivos e sociais. Dai surge um grande problema: “Um professor de uma
lingua estrangeira que nao fala essa lingua ndo pode, obviamente, ajudar seus alunos a

desenvolverem a fala” (AMARAL, 2009, 29). Essa ¢ uma triste realidade, pois ha uma grande

* “It’s a skill which seems to develop easily for mother tongue listening, but requires considerable effort where
listening in a foreign language is concerned.” (UNDERWOOD, 1989, p. 1)
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falta de profissionais capacitados nessa drea. Neste contexto, Hsing (1980, p.33) faz uma

importante recomendacgdo ao professor de inglés:

Fale inglés o maximo possivel na sala de aula. Com a finalidade de melhorar
as habilidades auditiva e de fala dos alunos, bem como aumentar o interesse
na aprendizagem, o professor deve valer-se de todas as oportunidades para
falar inglés ao invés da lingua nativa.’

Logo, apenas saber estruturas e vocabuldrio ndo € suficiente, mas € preciso que o
aluno saiba aplicar esse conhecimento na comunicagdo. Sendo assim, € preciso que o
professor use o idioma em sala, para incentivar o aluno a também usé-lo e, além disso, é
necessdrio que o professor enfatize a comunicagdo, para tornar os aprendizes capazes de se
comunicarem.

O Reading € a capacidade de compreensdo escrita, sendo uma pratica extremamente
importante para desenvolver o raciocinio, o senso critico e a capacidade de interpretacdo. O
aprendizado da leitura di-se quando o docente aborda meios que tornam esta prética algo
compreensivel e dindmico para o educando, ou seja, o educador se torna uma ponte que ligara
o discente a algo que seja do interesse deste. Existem muitas técnicas de leitura que ajudam o
professor a ampliar seus métodos, por exemplo, Skimming, Scanning, Prediction.

Conforme Brown (2007), os professores quando trabalham leitura com os alunos,
normalmente nio dio sentido 2 atividade e nem os auxiliam na execucdo desta. E normal
professores dizerem: “Ok, turma, agora leiam as proximas duas paginas silenciosamente”
(BROWN, 2007, p. 375). Ainda, segundo Brown, ha trés etapas que devem ser seguidas
quando se ensina leitura: ““Antes de ler’, ‘Enquanto 18’ ¢ ‘Depois de ler’” (ibidem)*. “Antes
de ler” ¢ a etapa na qual o professor deve introduzir a tematica geral do texto, encoraja-lo para
ler, ativar o conhecimento que o aluno ja tem do tema, despertar sua curiosidade sobre o texto
e ainda incentivad-lo a usar estratégias que facilitem a leitura do texto. Na segunda etapa,
“Enquanto 1€”, os alunos devem ler e tirar suas conclusdes, tomarem nota do que acharem
importante. E na ultima etapa, “Depois de ler”, o professor pode fazer uma atividade de
compreensdo, ademais, deve abordar o vocabuldrio presente, a estrutura gramatical

O Writing € a capacidade do aluno em registrar por escrito as informacdes trabalhadas.

Na sociedade em que vivemos, € uma ferramenta importante, principalmente no que concerne

? “Speak English as much as possible in class. In order to improve students’ hearing and speaking abilities as
well as to increase their interest in learning, the teacher should avail himself of every chance to speak in English
instead of the native tongue” (HSING, 1980, p.33).

* “Before you read”, “While you read”, “After you read” (BROWN, 2007, p.375).
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a ampliacdo de possibilidades e inser¢cdo em praticas sociais diversas, tendo em vista que a
maioria dos atos praticados sdo expressos através da escrita, seja no papel ou na tela de um

computador. Segundo West (1975, p.3):

A linguagem escrita é importante porque permite aos homens de todos os
lugares e tempos cooperarem entre si. Mas é importante por muitas outras
razdes também. Em primeiro lugar, tanto a linguagem oral como escrita, e
nossa habilidade de usi-las tem profunda influéncia em como percebemos o
mundo e como organizamos nossa impressio dele.’

A partir da citagdo acima, entende-se que o ensino de lingua estrangeira através dessa
habilidade auxilia ndo somente no que concerne a linguagem, mas pode aumentar a percepg¢ao
do individuo sobre o mundo ao seu redor, compreendendo ndo apenas sua prépria cultura
como também outras culturas. Desta forma, o jovem adquire uma nova visdo de mundo a
partir dos novos conhecimentos adquiridos e promove a exploracio de opinides a respeito dos
temas que serdo discutidos em sala de aula.

Diante do exposto, € perceptivel que, quanto ao desenvolvimento das quatro
habilidades, encontram-se algumas barreiras, tais como: elevado numero de alunos por turma,
niveis de conhecimento distintos, carga horaria insuficiente, recursos fisicos escassos, €
muitas vezes professores que ndo t€ém um bom nivel de proficiéncia no idioma. Também vale
ressaltar que devemos ponderar que o ensino das habilidades ndo pode se prender a uma
técnica ou estratégia de forma isolada, e sim, considerar o uso de vdrias estratégias, retirando

de cada uma aquilo que de mais significativo elas possam ter, auxiliando os discentes a terem

uma aprendizagem mais significativa e proveitosa.

° Written language is important because it enables men of all places and times to cooperate with each other. But
it is important for many other reasons as well. First, both oral and written language, and our ability to use them
have profound influence on how we perceive the world and how we organize our impression of it. (WEST, 1975,
P.3)
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2 - LITERATURA NO ENSINO DE LINGUA INGLESA

E visivel a influéncia do inglés no nosso contexto; todavia, tendo em vista a situacio
real da educacdo fundamental brasileira, tanto as condi¢des estruturais como de organizagdo e
planejamento da grade curricular, € indiscutivel o fato de que € muito dificil para o aluno
aprender uma lingua estrangeira na escola. No entanto, conforme os PCN, o docente deve
levar em consideragdo essas condicdes para, dentro das suas possibilidades, promover um
ensino o mais efetivo possivel, com resultados e o maximo possivel de qualidade. (BRASIL,
1998 p. 65).

Neste sentido, Chauguri (2004, p. 4) postula que “caberd ao professor dar uma
melhoria da qualidade do processo de ensino-aprendizagem, cabendo a ele desenvolver novas
préticas diddticas que permitam aos discentes um maior aprendizado”, ou seja, o professor
deve buscar metodologias que o auxiliem a atingir seu objetivo como educador, tornando o
processo de aprendizagem eficaz e estd constantemente revendo sua prética e sempre aberto a
possiveis mudancas, caso faca-se necessario. Uma dessas metodologias podera ser a inser¢ao
de textos literarios nas aulas de Lingua Inglesa.

A seguir serd abordada a importancia de se estudar literatura estrangeira. No caso

deste trabalho, a literatura inglesa.
2.1 — Por que estudar Literatura (Estrangeira)?

A Literatura faz com que o aluno possa compreender a diversidade linguistica e
cultural e por meio do discurso perceber os vérios significados possiveis dos textos em
relagdo ao mundo em que vive. Estudar Literatura proporciona ao aluno a aquisi¢cao de uma
nova linguagem, despertando o interesse sobre uma determinada cultura. Neste sentido,
Pound (2006, p. 32) afirma que “literatura € linguagem carregada de significado. Grande
literatura € simplesmente linguagem carregada de significado até o maximo grau possivel”.

No tocante a literatura brasileira, sabe-se que esta foi influenciada pela literatura
estrangeira, principalmente no romantismo, onde os intelectuais e artistas nacionais buscaram
trabalhar com temas nacionais, sendo influenciados por estilos estrangeiros, ou seja, uma
tentativa de se enfatizar valores nacionais, na busca por uma identidade nacional. Segundo
Candido (1967, p. 152), influenciada pela literatura estrangeira, seja no conteudo seja na
forma, para além de um movimento dialético de influéncias reciprocas a literatura nacional
em relacdo a sociedade brasileira exerce um papel muito mais significativo. Desta forma, a

literatura se caracteriza por possibilitar a ativagdo ou ampliagdo das nossas formas de ver o
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mundo; a oportunidade de refletir sobre a nossa propria cultura e outras culturas, medindo
através de comparagdes as nossas formas de agir, pensar e sentir, se transformando em uma
ferramenta de educacdo e transmissdo de conhecimento, sobretudo sobre o pais e suas
caracteristicas, sendo utilizada também em salas de aula.

Segundo Rouxel (2013, p. 24), estudar Literatura traz uma série de vantagens:

A literatura lida em sala convida também a explorar a experiéncia humana, a
extrair dela proveitos simbdlicos que o professor ndo consegue avaliar, pois
decorrem da esfera intima. Enriquecimento do imagindrio, enriquecimento
da sensibilidade por meio da experiéncia ficticia, construcio de um
pensamento, todos esses elementos que participam da transformacio
identitdria estdo em ato na leitura.

Essa é a importancia da Literatura, pois se percebe que muitas obras literdrias sao
responsaveis por desenvolver a interacdo e contribuir para a constru¢do do imaginério dos
estudantes, ela enriquece a formagdo e constru¢do do senso critico, tornando significativo o
ensino e a aprendizagem. Além disso, a literatura aprimora a construcao do conhecimento,
tanto do docente, como do discente favorecendo dessa maneira a ambos. De acordo com

Coelho (1997, p. 22):

Literatura é uma drea de conhecimento de suma importancia para a formacao
e desenvolvimento humano, ndo somente pela gratuidade e entretenimento
que a ficclo proporciona, mas por possibilitar aos leitores refletirem, porque
vivenciam situagdes que sdo da ficgdo, mas que tem inspiragdo na condigéo
humana, isto é, € na vida real das pessoas que os autores recontam essas
experiéncias, ora valendo-se apenas do realismo cotidiano, ora do mundo
maravilhoso e fantéstico.

Também no que diz respeito a importancia da Literatura, Cosson (2011, p. 17) informa

que:

A Literatura nos diz o que somos e nos incentiva a desejar e a expressar o
mundo por nés mesmos. E isso se d4 porque a literatura € uma experiéncia a
ser realizada € mais que um conhecimento a ser reelaborada, ela é a
incorporagdo do outros em mim sem rentincia da minha prépria identidade.

Logo, a Literatura abre novos horizontes, amplia a visdo de mundo, pois através dela,
o discente terd o caminho de acesso a informagdo de diferentes ambitos, além da possibilidade
de agregar valores significativos para-e ao seu cotidiano. Ainda nessa 6tica, Zilberman (2003,

p. 25) assevera que:
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A literatura sintetiza, por meio dos recursos da fic¢do, uma realidade, que
tem amplos pontos de contato com o que o leitor vive cotidianamente.
Assim, por mais exacerbada que seja a fantasia do escritor ou mais
distanciadas e diferentes as circunstincias de espaco e tempo dentro das
quais uma obra foi concebida, o sintoma de sua sobrevivéncia € o fato de que
ela continua a se comunicar com o seu destinatario atual, porque ainda fala
de seu mundo, com suas dificuldades e solugdes, ajudando-o, pois, a
conheceé-lo melhor.

Sendo assim, a Literatura pode incentivar o aluno a escrever sobre si proprio, contar
uma histéria, descrever algo ou alguém, convencer através de argumentos, persuadir através
da escrita e combinar diferentes formas de escrita em um mesmo texto, usando sua

criatividade. Conforme os PCN:

A Literatura, particularmente, além de sua especifica constituicdo estética, é
um campo riquissimo para investigacOes histéricas realizadas pelos
estudantes, estimulados e orientados pelo professor, permitindo reencontrar
o mundo sob a 6tica do escritor de cada época e contexto cultural: Camdes
ou Machado de Assis; Cervantes ou Borges; Shakespeare ou Allan Poe;
Goethe ou Thomas Mann; Dante ou Guareschi; Moliere ou Stendhal. Esse
exercicio com a literatura pode ser acompanhado de outros, como as artes
plésticas ou a musica, investigando as muitas linguagens de cada periodo
(PCN, 1999, p.29).

Percebe-se entdo que a literatura é uma forma de promover o acesso a outras areas do
conhecimento, ndo se restringindo, portanto, ao estudo de regras gramaticais ou a perguntas
sobre a estrutura de obras literdrias ou questdes similares, fazendo com que os alunos validem
informacdes do cotidiano ou aquelas expostas nessas obras.

Diante do exposto, podemos dizer que a literatura é de suma importancia na formacao
escolar do aluno, pois ela estd inter-relacionada e interligada no processo de constru¢do do
ensino/aprendizagem das variantes linguisticas, bem como auxilia no aprimoramento da
leitura na sua propria Lingua ou na Lingua Estrangeira, contribuindo para o desenvolvimento
da aprendizagem do aluno, lhe permitindo enriquecimento intelectual, ampliando as
experiéncias de mundo e lhe fazendo descobrir as infinitas vantagens que dispde uma pessoa

capacitada no que concerne ao aprendizado de diferentes culturas.

2.2 — O texto literario como instrumento motivacional no ensino de Lingua Inglesa

-

E quase uma regra em escolas publicas (ou ndo), as aulas de Lingua Inglesa serem

voltadas, principalmente, a conteidos gramaticais e descontextualizados. Todavia, a falta de
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métodos e estratégias que poderiam ser usados pelos docentes, em sala de aula, pode causar
desmotivacdo por parte dos alunos, na aprendizagem da lingua alvo. Mas uma das formas de
quebrar esse paradigma € a escolha metodoldgica e de ferramentas que tornem as aulas mais
dinamicas, praticas e menos cansativas. Essa escolha pode ser encontrada na utilizacdo de
textos literdrios como um instrumento motivador nas aulas do idioma inglés. De acordo com
Campos (2010, p.109), “a compreensdo e uso adequado das técnicas motivadoras resultardo
em interesse, concentracdo da aten¢do, atividade produtiva e atividade eficiente de uma
classe”.

Como professora de Lingua Inglesa, tenho percebido que grande parte dos professores
desta Lingua no Ensino Fundamental e Médio ndo utilizam textos literdrios em suas aulas. Por
1ss0, o ensino desta disciplina ainda € novidade por parte da grande maioria dos discentes. Ha
varios fatores que contribuem para isso: falta de interesse por parte dos professores, o
descrédito atribuido a literatura, o “medo” de se inovar no que concerne a metodologia das
aulas, falta de vivéncia em leituras de literatura na prépria lingua materna etc. Apesar de ser
um conteddo muito flexivel e dindmico, ainda € considerado um desafio para esses

professores. Conforme Brun (apud MOTA, 2010, p. 104):

Atribui-se a auséncia da literatura entre as atividades de ensino de lingua
inglesa ao privilégio concedido a abordagem comunicativa que, por sua vez,
elege textos de carater funcional, destinando-se a “ensinar a se comunicar
em lingua estrangeira através do uso exclusivo desta mesma lingua”. Nessa
abordagem, dd-se especial relevo ao cardter pragmatico da lingua, o que é
extensivo ao tipo de material utilizado para ensina-la.

Ainda nessa perspectiva, Felipe (apud SILVA, 2011, p. 6) afirma que:

A literatura torna-se essencial, pois gera comportamentos, atitudes e
sentimentos capazes de serem revertidos, alterados. Dessa forma, o aluno
descobre a capacidade libertadora e criativa de esculpir em cada texto a sua
prépria leitura. Apesar deste fato, o ensino de lingua estrangeira hoje em dia
tem permanecido restrito em muitos ambientes escolares a uma abordagem
basicamente gramatical, afastando da sua prética o texto literdrio como
ferramenta de aprendizagem.

Embora a literatura seja um material vasto e rico e estimule a percep¢ao do aluno
como ser humano e como cidaddo, as aulas de LI s@o, na realidade, geralmente voltadas para
o uso da lingua em seu cardter estritamente pragmaético, ja que possuem o esteredtipo de uma
aula onde os alunos deveriam aprender um conjunto de regras para passar os verbos para

algum outro tempo verbal, ou passar as frases para as formas negativa, interrogativa,
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abreviada, etc., de forma desconecta de contexto, etc., o que ndo € justificdvel, tento em vista
que a literatura, além de contribuir para a aquisicao da lingua, permite ressaltar temas sociais,
politicos, econdmicos e emocionais que contribuem para a constru¢do de uma consciéncia
critica, preparando o educando a perceber-se como sujeito socialmente constituido.

Quanto a importancia de textos literdrios, Corchs (2006, p. 10) argumenta:

O uso de géneros literarios pode despertar o interesse dos alunos por
ressaltar a subjetividade e proporcionar uma visdo mais ampla e rica de
informacdes. Dessa forma, o aluno estd apto a usar a sua criatividade em
atividades interessantes e diferenciadas que proporcionam desenvolvimento
no aprendizado do idioma.

O ensino de Literatura nas aulas de LI auxilia ndo somente no que concerne a
linguagem, mas pode aumentar a percep¢do do discente sobre o mundo ao seu redor,
compreendendo nao apenas sua propria cultura como também outras culturas. Desta forma, o
educando adquire uma nova visdo de mundo a partir dos novos conhecimentos adquiridos.

Segundo Tolentino (apud SALAZAR, 2015, p. 21):

Existe a ideia de tornar textos literarios mais acessiveis, € usa-los em
atividades que promovam o aprendizado da lingua, numa tentativa de
desenvolver e entender a competéncia linguistica, a0 mesmo tempo em que
ajude o aprendiz a compreender e apreciar textos literdrios.

Ainda nessa concepgdo, Festino (apud SALAZAR, 2015, p. 79) aponta que o texto
literario, para aprendizagem de Lingua Inglesa, é de suma importancia para alcancgar os
objetivos nao sé linguisticos, mas também culturais. Nesta perspectiva o texto literdrio
quando utilizado em aulas de LI proporciona momentos de discussdo com os estudantes sobre
os valores que estdo incutidos nos textos e relaciona-os a sua vida pessoal e social,
aproximando os assuntos abordados com a realidade de cada um, isto é, a utilizagdo de textos
literarios é também relevante devido aos diferentes géneros (romance, poesia, drama) e ainda
por mostrar os usos da linguagem em contextos variados.

Desta forma, percebe-se que a ferramenta literdria é um elemento motivador que
auxilia na procura pelo conhecimento da lingua estrangeira no processo de aprendizagem da
mesma, fazendo com que o aluno se interesse mais pelas aulas e que essas se tornem
prazerosas. Ao ensinar inglés com texto literdrio € possivel trabalhar gramatica: preposi¢oes,
adjetivos, substantivos, verbos, advérbios, cognatos e falsos cognatos, além do contexto

historico e cultural da obra. Contudo, ao utilizd-lo como uma ferramenta motivacional €
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preciso tracar o perfil da turma, ou seja, observar o nivel de conhecimento dos discentes, para
sO entdo selecionar os textos literdrios que poderdo ser trabalhados, preferencialmente
tratando de assuntos de seus interesses. Conforme Mota (2010, p. 110-111), “a literatura na
sala de aula de lingua inglesa ndo deve se restringir a um meio para o ensino que priorize a
gramética ou habilidades orais, mas deve também atuar como um aporte para a discussiao de
temas presentes na prépria literatura oferecida aos alunos”. Ainda neste contexto, Harding

(2007) recomenda ao professor que:

Motive os alunos com variedade, relevancia e diversdo. Lembre-se que eles
podem estar muito cansados e podem nao partilhar do mesmo amor a lingua
que vocé. Acima de tudo, tente levar a sala de aula para o mundo real no
qual os alunos vivem, e traga o mundo real deles para a sala de aula.
(HARDING, 2007, p.11).°

Logo, Harding (2007) mostra a necessidade de tornar a aula atrativa e importante para
os estudantes. O professor deve optar por uma variedade de atividades, e uma dessas
ferramentas € o uso de textos literdrios. A aprendizagem ndo deve ser um momento cansativo
e chato, mas deve ser um momento de relaxamento e diversdao, sobretudo um momento
significativo para o aluno. O professor deve mostra-lo que o idioma inglés ¢ uma lingua
dinamica e ndo deve ser limitado a exercicios repetitivos e textos desprovidos de sentido.

Também sobre a utilizacdo de textos literarios, Dalvi (apud SALAZAR, 2015, p. 85)
orienta que € necessdrio que haja uma reflexdo quanto a selecio dos textos a serem
trabalhados em sala de aula, de modo a auxiliar os alunos nos estudos literarios, isto €, ratifica
a autora que o perigo maior que envolve o ensino com a utilizacdo desses textos nao se
encontra no fato de os professores ndo trabalharem com esses textos, mas como eles estdo

sendo trabalhados. Os textos literarios devem ser planejados e selecionados, de maneira que

possam contribuir para a formacao do discente. De acordo com Polidério (2004):

A interacdo entre o leitor e o texto literdrio é uma questdo muito relevante,
uma vez que o leitor precisa sentir que o texto literdrio tem algo que pode
fazé-lo se interessar em l&é-lo. Quando o interesse existe, a interacdo entre o
leitor e o texto literdrio acontece. E como um didlogo entre o leitor e o texto
(POLIDORIO, 2004, p. 56).

® Motivate the students with variety, relevancy, and fun. Remember that they may be very tired and that they
may not share your own love of the language. Above all, try to take the classroom into the real world that the
students inhabit, and bring their real world into the classroom (HARDING, 2007, p.1).

" The interaction between the reader and the literary text is a very relevant issue since the reader needs to feel
that the literary text has something that can make him/her interested in reading it. When the interest exists the
interaction between the reader and the literary text happens. It’s like a dialogue between the reader and the text
(Polidério, 2004, p. 56).
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Em outras palavras, essa interacdo traz para o aluno enquanto leitor e aprendiz a
habilidade que ele tem para argumentar o seu préprio ponto de vista, como seria possivel
acontecer de acordo com sua propria realidade, nao estando focado e voltado apenas ao ensino
das formas comunicativas ou gramaticais, mas como uma forma de discutir os elementos
presentes nessa realidade e que auxilia no entendimento do mundo em sua volta.

Neste sentido, os textos literdrios podem ampliar o conhecimento dos alunos,
principalmente porque trabalha com cldssicos da literatura inglesa ou norte-americana e

melhora o conhecimento de cultura deles. Desta forma,

o uso de textos literdrios em sala de aula de lingua inglesa oferece ao
estudante um arranjo incomensurdvel de possibilidades que podem ser
exploradas pelo professor visando aumentar a sua competéncia linguistica,
assim como ampliar o seu conhecimento de mundo, construindo uma
identidade cultural e uma mentalidade intercultural, motivando o estudante a
interagir com outras culturas que interferem na sua relacio com o mundo
(COLLIE e SLATER apud YAMAKAWA, 2013, p.179).

Portanto, a Literatura fornece diversas possibilidades de uso, sendo interessante a sua
utilizacdo como uma ferramenta bastante util no ensino de lingua inglesa, tendo em vista que,
além de auxiliar na questdo metodoldégica das aulas, contribui com o conhecimento de mundo
dos alunos. Logo, por diversos motivos, o texto literdrio nas aulas de lingua Inglesa é um
elemento importantissimo, pois: propicia situacdes enriquecedoras no ato da leitura, enaltece a
praticidade no que concerne a expressividade e interpretagdo, proporciona ndo somente a
andlise critica do contetdo e dos temas, mas também a interpretacao e reflexdo do seu aspecto
linguistico e, consequentemente, enriquece o conhecimento de mundo dos alunos. Sendo
assim, ao fazer uso de textos literdrios, o professor tornard o ambiente da sala de aula mais
dindmico e agradével, levando aos discentes a motivagdo para estudar a lingua-alvo, fazendo

0s mesmos participarem mais ativamente, dialogando e interagindo; com isso os conteidos

serdo mais facilmente assimilados por eles.
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3 — A LITERATURA NAS AULAS DE LINGUA INGLESA E A INTEGRACAO DAS
QUATRO HABILIDADES

Este capitulo, foco principal desta pesquisa, se propde a apresentar a literatura como
uma ferramenta capaz de desenvolver o interesse dos alunos pela Lingua Inglesa e como as
quatro habilidades se relacionam entre si. Esta ferramenta metodoldgica é importante, visto
que auxilia no desenvolvimento da capacidade intelectual dos aprendizes, fazendo com que
eles ndo sejam meros reprodutores de palavras e estruturas, mas sim construtores de
conhecimento.

O docente, ao interagir com seus discentes através do texto literdrio, gera a grande
possibilidade de se explorar e trabalhar as quatro préticas discursivas: a compreensdo auditiva,
a oralidade, a leitura e a escrita, haja vista que, em situagdes reais de comunicacao, elas ndo se
manifestam isoladamente; ao contrdrio, elas estdo interligadas. Hising (1980, p.35) reitera a
necessidade de trabalhar as quatro habilidades linguisticas ao afirmar que, "(...) a forca
equilibrada das quatro habilidades desempenha um papel essencial na aprendizagem de uma

h’ngua".8 Ainda neste sentido, Glaucia d’ Olim (apud Zenti, 2001, p.50) afirma que:

A tendéncia é trabalhar todas estas habilidades juntas. E o tipo de conceito
que estd presente numa atividade em que o aluno ouve a gravacio de alguém
falando ao telefone, anota informagdes, conta a conversa para os colegas e
simula a situacdo em que ele participa da conversa. Isso possibilita uma
situacdo mais préxima do dia-a-dia, essencial para a aprendizagem.

Também neste sentido, Brown (2001, p. 232) postula que “a integracdo das
habilidades de linguagem na vida real faz com que eles [os alunos] percebam a relacdo entre
as diversas habilidades e oferece ao professor bastante flexibilidade na criacdo de aulas
motivadoras e interessantes”.’

Logo, a integracdo das quatro habilidades no ambito escolar pode auxiliar o aluno a
perceber as diferencas estruturais existentes nos textos, além de possibilitar o confronto com
as experiéncias de leitura que o educando vivencia em lingua materna, preparando-o ndo
somente para a aquisicdo de uma lingua estrangeira, mas também para atuar criticamente.

Pensando por esse angulo, estruturamos um roteiro diddtico para o trabalho conjunto

envolvendo o texto literdrio e as quatro habilidades comunicativas em lingua inglesa

8 «__. the balanced force of the four skills plays an essential role in learning a language” (HSING, 1980, p.35).
? «_..real-life integration of language skills, gets them to perceive the relationship among several skills, and
provides the teacher with a great deal of flexibility in creating interesting, motivating lessons.”
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(listening, speaking, reading e writing). Desta forma, podemos analisar quais os beneficios
dessa unido e qual sua relagdo com a motivagdo a partir do texto literdrio.

Como corpus desta pesquisa, foi pensado em um paradiditico que pudesse ser
trabalhado com alunos do tltimo ano do ensino fundamental. Assim, optou-se por uma
adaptacdo do romance The Picture of Dorian Gray (O Retrato de Dorian Gray) do escritor
irlandés Oscar Wilde. Este livro ¢ um dos volumes da série “MacMillan Readers ”, da Editora
MacMillan, 2005, e € composta de seis niveis: Starter, Beginner, Elementary, Pre-
intermediate, Intermediate e Upper. Neste caso, a escolha foi pelo nivel “Elementary”, por ser
curto e de vocabuldrio simples, podendo ser perfeitamente trabalhado numa turma do nono
ano. Esta adaptacdo de F. H. Cornish contém 15 pequenos capitulos e um total de 55 paginas
de texto narrado.

As atividades propostas para este trabalho, conforme o livro e que seguem a narrativa,
estdo divididas em: Points for Understanding, People in the story, Nicknames, Grammar
Focus 1: best...ever, Grammar focus 2: wish, Words From the Story, Pronunciation, A
Change Meeting with James Vane e Multiple Choice, que podem ser trabalhadas em 16 aulas,
duas por semana. Essas aulas seriam para a leitura dos quinze capitulos e para fazer a primeira
atividade proposta, “Points for Understanding”, ressaltando que, ao término da leitura de cada
capitulo, as perguntas de compreensdo referentes a cada um deverdo ser respondidas, por
exemplo, os alunos leem o capitulo 1 e, em seguida, respondem as trés questdes referentes a
esse capitulo, e assim sucessivamente. Os demais exercicios, que sdo gerais, poderdo ser
feitos ao término da leitura do livro. Devo observar que o volume também acompanha um
CD de dudio. Antes de apresentar as propostas de atividades, vejamos um breve resumo da
obra.

Dorian Gray é um belo e ingénuo jovem, levado a alta sociedade local por Henry
Wotton, que lhe apresenta os prazeres hedonistas da cidade. Basil Hallward, um artista que
frequenta este meio, resolve pintar um retrato de Dorian, de forma a capturar sua beleza
jovial. Ao ver o quadro, Dorian faz a promessa de que daria tudo, até mesmo sua alma, para
permanecer sempre com o visual nele estampado. A partir de entdo, Dorian ndo mais
envelhece, mas todos os pecados que comete e a idade que chega s@o demonstrados no retrato,
cada vez mais terrivel. Para que ninguém mais o veja, Dorian decide esconder o retrato no
sotdo de sua casa. Apds essa breve informagao sobre o enredo da obra, passemos s sugestoes

de atividades.
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3.1 — Propostas de atividades

Antes de aplicar as atividades do paradidatico em tela, o professor devera pedir aos
alunos que facam a leitura de cada capitulo da obra, para em seguida comegar a trabalhar os
exercicios propostos. Como os 15 capitulos do livro sdo curtos e de linguagem simples, o
docente pode recomendar a leitura, em sala, de dois deles, a cada encontro de duas aulas.
Logo, esse paradiddtico poderd ser trabalhado em oito encontros de duas aulas, totalizando

assim 16 aulas, como informado acima.

3.1.1 - Atividade 01

A atividade a seguir traz 15 blocos de perguntas de compreensdo de texto e pode ser
trabalhada com as quatro habilidades linguisticas. O listening pode ser exercitado através da
fala do professor ou do CD que acompanha o livro. O speaking pode ser praticado a partir de
perguntas entre professor-aluno e entre aluno-aluno. O reading pode ser trabalhado a partir do
speaking, da compreensao oral, quando o professor faz as perguntas oralmente e aguarda um
feedback dos alunos. Neste caso, eles precisam compreender a histéria contada para, em
seguida, responder as questOes. Finalmente, o writing deve ser exercitado mediante as
respostas escritas dos alunos e conferidas (oralmente) pelo professor. Ademais, a gramdtica

pode ser contextualizada.
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Points for Understanding

=t

B W

w

BN e

1

What are the names of the two people in the artist’s studio?
What do you know about each of these people?

The artist is painting a portrait. He does not want to show this
portrait in an art gallery. Why not?

The artist does not want his friend to meet the young man. Why?

2

What does Dorian Gray look like?

Lord Henry Wotton tells Dorian how to live his life. What does
he tell him?

Lord Henry tells Dorian, ‘You mustn’t get burned by the sun.’

Why does he say this?

3

How does Dorian feel when he first looks at the portrait?
Dorian remembers what Harry said in the garden. How does
Dorian feel about the portrait now?

Dorian makes a wish. What does he wish?

Basil says, ‘You have made me hate my best painting.’

(a) What does Basil decide to do?
(b) What does Dorian do?

4

Harry sees Dorian many times in the next few weeks. What does
Harry do and why?

Dorian tells Harry that he has fallen in love. Who has Dorian
fallen in love with?

What do Harry and Dorian arrange to do the next night?

Harry gets a telegram. What does the telegram tell him?

5

Why is Mrs Vane worried about Sibyl and James?

Why is James angry with Sibyl?

What does Sibyl call Dorian?

Why does James wish that he had seen Dorian in the park?
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6

What goes wrong at the theatre?
What do Harry and Basil do?
After the play, Dorian goes to Sibyl’s room. What does he do
and say?
1

Dorian looks at the portrait. Why does he do this?

Why does Dorian suddenly remember the day that Basil finished
the picture?

Dorian gets a letter from Harry. What does he do with it and
why?

Why does he look at the picture again?

He decides to be kind to Sibyl. Why?

8

What was the news in Harry's letter?

Write down a sentence from page 30 and a sentence from page
31 to show how Dorian feels about this news.

Dorian makes a decision. What is this decision?

9

Why does Basil come to see Dorian?

Why doesn’t Dorian want Basil to see the painting?
Why does Basil want to see the painting?

What does Dorian do after Basil leaves?

10

Seventeen years have passed.
(a) What does Dorian look like now!
(b) What does the picture look like now?
Dorian is no longer happy. Why isn’t he happy?
Who does Dorian meet outside his house? Why has this person
come to see him!

11

‘Take care Basil,’ said Dorian. ‘Do not say any more.’
What has Basil been saying?
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Why does Dorian take Basil upstairs to the room in the attic?
Suddenly Dorian becomes angry. What happens next?
Dorian leaves the house and shuts the front door behind him.
Why does Dorian do this?

12

Dorian writes two letters. What does he do with each letter?
Who is Alan Campbell? What does Dorian ask him to do?
Dorian takes Alan to the attic room. What has happened to the

picture?
13

Dorian leaves a party and goes home. What does he do next?
Why does Dorian go to the small, dirty house near the river?
‘Keep quiet, or I'll shoot you,’ says a voice.

(a) Why has this person said this?

(b) How has this person found Dorian?
What does the woman from the opium den tell the man about
Dorian?

14

Where are Dorian and Harry staying?
Harry and Lady Monmouth suddenly hear a crash. What has
happened and why?
Dorian and his guests go shooting. What happens?
Who is the dead man? Why is Dorian happy that this man is
dead?

15

Does Harry know that Dorian killed Basil?

Why does Dorian go to look at the picture?

When Dorian saw the picture, he knew the truth.
What is the truth?

Dorian picks up a knife. What happens next?
What do the servants find in the small attic room?
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3.1.2 - Atividade 02

A atividade a seguir traz descri¢cdes de cada personagem e pode ser trabalhada com as
quatro habilidades linguisticas. O listening pode ser exercitado através da fala do professor.
Em seguida o professor poderd mobilizar a classe para pronunciar as palavras que conhecem e
para fazer perguntas sobre as que desconhecem, praticando dessa forma a oralidade

(speaking). O reading pode ser trabalhado quando o professor fizer uma leitura coletiva e

pausada das referidas descrigdes e logo apds parar para analisar e praticar a parte do_writing,
quando os alunos forem responder esta atividade. O segundo tdpico dessa atividade

(Nicknames), os alunos correlacionardo os nomes dos personagens aos seus devidos apelidos.

Exercises

People in the Story
Write the correct name next to each description below.

Sibyl Vane Basil Hallward James Vane LordIifenry Dorian Gray

/1 Lord Henry He had a thin face and clever, dark eyes. His \
voice was slow and beautiful. People listened
to him when he talked.

2 His face was pale and beautiful. His eyes
were bright blue. His hair was blond.
3 He had black hair and a strong, intelligent
face. He was a successful artist. He worked
hard and painted many pictures.
4 She was small and beautiful, with shining
brown hair. She worked as an actress.
5 He had large hands and feet. His hair was
\_ dull and dark. He became a sailor. w,
Nicknames

Lord Henry is called Harry in the story. Match these nicknames
with the correct full name.

Mike Kate Dick . Lizzy Sue

f1 Catherine )
2 Michael
Elizabeth
4 Susan
\_ 5 Richard J
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3.1.3 — Atividade 03

No exercicio abaixo (Grammar Focus 1), o professor pode trabalhar o presente
perfeito (best ... ever). Em um primeiro momento, o docente podera explanar acerca do
contetido gramatical e solicitar que os alunos observem a estrutura referente ao uso do best e
ever. Em seguida, estimula-los a ler as sentencas, correlacionando-as com o que eles ja sabem
sobre o conteudo.

O professor também pode pedir que eles facam perguntas e déem respostas usando
best ... ever, atentando para a fun¢do comunicativa do conteido. A atividade pode ser feita em
dupla, onde uma pergunta e a outra respondem, praticando assim o speaking, reading e o

writing.



Grammar Focus 1: best ... ever

Write full sentences using best ... ever and the prompts.

1 picture / you [ paint

..............................................................................................................

.............................................................................................................

5 gift [ he [ buy
This is

..............................................................................................................

..............................................................................................................

7 cake [ she [ make
This is

............................................................................................................

10 place [ we / be
This is

..............................................................................................................

11 meal/I/cook

..............................................................................................................

12 photos /[ take / She

..............................................................................................................
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3.1.4 — Atividade 04

Na atividade a seguir (Grammar Foccus 2), pode ser trabalhada a capacidade
discursiva (speaking), utilizando-se do 1éxico e de estruturas linguisticas. O docente poderd
explanar acerca do conteiido gramatical e solicitar que os discentes observem a estrutura
referente ao uso do wish. Em seguida, estimula-los a ler as frases, correlacionando-as com o
que eles ja sabem sobre o conteido, podendo também questiond-los sobre o vocabuldrio. Caso
tenham dudvidas, cabe ao professor explicar o significado das principais palavras que

comprometem o entendimento deles a respeito do contetdo, auxiliando dessa forma na pratica

do writing.

Grammar Focus 2: wish

We use wish (that)* + would/wouldn't to talk about something
which we would like to happen or something which we would like
to be different from how it is.

Rewrite the sentences using wish (that) + would/wouldn’t.

1 I want Basil to paint my portrait.
I wish (that) Basil would paint my portrait.

* that is used more in written than in spoken English.
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3.1.5 — Atividade 05

Nessa atividade, que consiste de um caga-palavras, o educador poderd trabalhar o
significado de algumas palavras do romance, bem como a prontncia das mesmas. Em um
segundo momento, o docente podera trabalhar as pistas que levam a decifrar as palavras e, em

seguida, estimular os alunos a conversacdo através da leitura das sentencas formadas. Neste

caso, serdo trabalhadas as habilidades de Writing, Reading e Speaking.

Words From the Story

(P |al|wm RID|[E|R|[A]|O)
Q| T]| B F F|O]Y I R P
R|{H|B|[L|A|B|A|Ss|T]|!I
T|E|L|B|S|M|A|R|I|U
R|A|o|D|Cc|R|O|G|s|M
AlT|N|T|T|T|X|U|T|H
1 |R|DIE[cCc|T|R|E|S[>
T|E|R|[I|[N|G|s|o|Uu|L
s|p|plo|s|T|Aa|B|s|A
(K |R|Aa|s|T|U|D|1]|O]| Y]

Find words in the square with the meanings below. The numbers in
brackets show the number of letters in each word.

1

Kol o <IN B SRV T L TV

a woman who has parts in plays at the theatre (7)

ACTRESS

a person who paints or draws pictures (6) .....cooovvvuiiecinerineennns
light-colouted (HAIE) (5) s

known by many people (6) .ccoovviiiiiiiiiiiiiiiininnns

the act of killing somebody deliberately (6) ....coovvuiiiiiiaiiianinnnae.
a drug made from the seeds of a type of poppy (5) cccceveiiiiniiciiiiinnennnnn.
aspiicture of 8 PErson {8 ) o ommmsmesimmmsassss

circles of metal worn on the fingers (5) .coeevemiiiiiiii.

the innermost part or spirit of a person or thing (4)
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10 to pierce or kill with a knife (4) oo
11 a place where an artist works (6) ....oovieemiennseeiccnnss

12 a place that shows plays (7) v

3.1.6 — Atividade 06

Nesta atividade (Pronunciation), o professor pode trabalhar vocabuldrio e prontncia, e
a habilidade de listening. Em primeiro lugar o aluno precisa compreender a prondncia das
palavras para responder o exercicio. Para isso, o docente podera fazer uso do CD de audio
para que eles oucam, marquem a alternativa correta, e depois repitam a pronuncia das
palavras. No segundo tépico dessa atividade (A Chamce Meeting with James Vane), os alunos
preencherdo lacunas de um trecho do romance com palavras sugeridas no préprio exercicio.
Aqui eles terdo a oportunidade de praticar vocabulario, Reading e Writing. O Listening podera

ser praticado através do CD ou do proprio professor.



Pronunciation

In each group of words, only four have the same vowel sound.
Circle the odd one out.

could should wood good

1

2 cool rude blood fool mood
3 young mud but put love
4 door book cook took look
5  port law saw fair for

6  hair bear far care fare

7 dak bare park part mark
8  pute fur shirt hurt were
9  dear meat rear fear peer
10 feet seat heat beat great

A Chance Meeting with James Vane

Complete the gaps. Use each word in the box once.

Dorian an e JYE........ of the opium den. He turned a’vvrresnises

into a nartow, dark *..mmimiss :

LR A RO Y smmamssnassms Barnenme had %o
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him from the opium den. A strong hand closed ........ccoceeriiinininrinninan,
Darian’s neck: Keeh "winnuumismsis or I'll shoot you!” said a voice.
¥
‘Look at me!” The hand let go of Dorian’s ®......c.ccvevvevierninnne e
Dortan ¥ o o cmmeensresnrsy TOUNA a0d 88908 1% mmsensns .... pointing
sk s basid. He 5w s Laie ™ comasesmemmmsasisre , a sailor.
Vo R, ? Dorian said. “What have I
b
13 r
.............................. to you
Wy ElBedt' 16 Ve because of you!” replied the sailor.
‘Sibyl Vane killed “.......cccooevenmiiriiinnrinanenns and now I'm going to
- e AR LB —— for you for
years: And tonight 1 beaid yout Bounianaaisni in the opium
19 H
Dorian was “....... I . g— . He looked at James Vane and
could not P WO . This man was going to kill him.
suddenty Dot Bud 850 % mweawmesmssions . ‘How long is it
g ——n your sister died? he asked.
‘SoVEIREN Plunusansainnnig . You know that,” the man replied
angrily.
‘Look at me! Look at me by the »........ R — of a street

lamp,’ said Dorian.

James Vane pulled Dorian back to the main street. And in the light of

a street P s e e e P i s of a
beautiful young man. It was the face of @ %...cccovrvrirecrnrirsrnisnsnnnn. man of
i .

“You can’t be the man,’ said James Vane. ‘You're too young. My God, I

L you.
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3.1.7 — Atividade 07

Nesta ultima atividade (Multiple Choice) pode ser praticado o listening, o speaking e o
reading. Nela, o professor trabalhard a compreensao oral e a leitura ao ler as questdes e, em
seguida, poderd solicitar que os alunos leiam as mesmas e debatam a respeito. No final,

podera solicitar que os alunos digam o que entenderam do livro em si, e se concordam ou nao

com o que leram e de qual parte mais gostaram.

Multiple Choice

Tick the best answer.

0 o W

..

oM

[p]

Why did Basil think that Lord Henry was a bad influence on
people?

[7] Because he said things that changed people.

[] Because he was a criminal.

[] Because he smoked opium.

Why did Dorian change his mind about wanting to marry

Sibyl Vane?

[] Because she acted badly in the play one night and he no longer
thought she was a special person. ;

[] Because Harry did not think she was beautiful.

[] Because he found out that she had no money.

What was strange about the picture of Dorian Gray?

[] It changed and grew older while Dorian remained young.
[ It faded very quickly.

[] People thought that it was actually a photograph.

Why did Dorian ask his servants to put the portrait in the

attic room?

[] Because he had never liked it.

[] Because he was getting older and he didn’t like to look at a
picture of himself when he was young and beautiful.

[] Because the picture showed the truth about how evil he had
become.

Basil had heard terrible things about Dorian Gray. Why didn’t he
believe them?

[] Because he had never trusted other people.

[] Because Dorian’s beautiful face showed no evil.

[] Because Dorian told him that they were not true.
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Why did Dorian Gray kill Basil?

[] Basil wanted to destroy the picture.

[[] Dorian hated Basil for painting the picture.

[] Basil was going to tell the police about Dorian.

(@ o i - o

What is an opium den?
[] A place where people drink gin at night.
[] A secret place for smoking drugs.

n o 8 =

A place where gentlemen meet to play cards.
g

8 Why was Dorian frightened after he went to the opium den
in London?

a [ ] Because he knew the police had seen him going there.
b [] Because he kept seeing Basil’s ghost.
¢ [] Because he knew James Vane wanted to kill him.

9 Why did Dorian decide that he wanted to change?

a [ | Because Harry told him he should.

b [] Because he wanted to be young and good again.

¢ [] Because he could only marry Hetty if he changed.

10 Why did Dorian Gray stab his own picture?
a [ ] Because he hated the evil in himself.

b [] Because he hated the artist.

a [ ] Because it reminded him of Basil.

11 How did the servants recognise the body of Dorian Gray!?
a [ | By his fine white teeth.

b [] By the clothes he was wearing.

¢ [] By the rings on his fingers.

12 Look back at the first activity (People in the Story). Which of the
five characters was still alive at the end of the story?

a [_] Dorian Gray.

b [] James Vane.

¢ [] Lord Henry.

1
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Diante do exposto, podemos perceber que ao trabalhar com obras literdrias é
necessario que o docente tenha consciéncia do porqué de se fazer uso dessa ferramenta, que
pode ampliar o conhecimento dos alunos ao lidar com cldssicos da literatura inglesa ou norte-
americana, imergindo, assim, na cultura dos povos de lingua inglesa, e ainda, que € de suma
importancia, estabelecendo uma conexao ldgica com as habilidades linguisticas, o que pode
ser feito quando o docente pede que os alunos fagam atividades de audi¢do, de leitura, escrita,
ou discuta com a turma sobre determinado tema ou conteido. Segundo Scheyerl (2010, p.

131):

A eficdcia pedagégica dependerd principalmente da acdo desenvolvida em
sala com os alunos, pois é o professor quem tem a posicdo privilegiada de
negociar, sugerir, incentivar e orientar as mudangas necessdrias para que o
processo de aprendizagem, como um todo, funcione de modo harmdnico e
produtivo.

Com isso, salientamos que cabe ao docente envolver mais os alunos e mostre que
aprender a LI ndo significa somente ver gramdtica de uma forma descontextualizada nem
tampouco escutar didlogos artificiais presentes nos diversos livros diddticos, mas sim motiva-
los ao inserir novos recursos em sala de aula, como a Literatura. Enfim, todos os fatores que
comprometem o ensino e a aprendizagem da lingua inglesa se fardo continuamente presentes
em nossa jornada; todavia temos que saber lidar com eles e tentar amenizar seus efeitos

negativos para promover uma prética eficiente e assertiva.
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CONCLUSAO

Refletir criticamente sobre nossa pratica nos proporciona um olhar mais avaliativo e
reflexivo sobre o que estamos fazendo de certo ou errado, positivo ou negativo, para assim
tentarmos conduzir a um aperfeicoamento do nosso desempenho profissional. Assim sendo, o
professor deve estar constantemente revendo sua pritica e sempre aberto a possiveis
mudancas, sempre que necessario. Desse modo cabe ao docente dar o seu melhor para efetuar
um trabalho significativo que contribua para a aprendizagem dos alunos, tendo em vista que
devemos valorizar e investir, constantemente, na melhoria do ensino de lingua inglesa na
escola publica, porque é nesse ambiente que a maioria dos alunos tem o seu primeiro contato
com a lingua alvo.

Assim, os discentes aprendem melhor de diferentes maneiras, e o professor deve ter
consciéncia disso quando prepara suas aulas, ou seja, o docente deve fazer uso de atividades
variadas, que possam atender a todos os estilos de aprendizagem. Nesse contexto, é vélido
salientar que o uso de textos literdrios em sala de aula auxilia o professor nessa relacdo de
interacao aluno/aluno e professor/aluno/texto e justamente quebra com as aulas tradicionais,
atendendo dessa forma os diferentes tipos de alunos e oportunizando aos educandos e
educadores a investigacdo, indagacdo, exploracdo, descoberta e assimilacdo dos
conhecimentos linguisticos, culturais e discursivos, proporcionando assim aos discentes a
capacidade de expressar sua opinido e criticidade. E perceptivel dessa forma a vantagem do
uso de texto literdrio nas aulas de LI, uma vez que, ao se utilizar o mesmo, o estudante terd
proximidade com um universo, um lugar, um ambiente, um espaco, com épocas e autores
diversos, o que o propicia conhecer e entender novas culturas fazendo com que ele aprecie as
historias narradas.

Conforme dito, a Literatura na sala de aula de Lingua Inglesa € pertinente e muito
importante para a aprendizagem dos alunos, pois permite-lhes descobrir, a cada nova leitura,
algo inovador em um texto ja conhecido ou em textos utilizados pela primeira vez. Outro fator
relevante para o uso da Literatura em aulas de Lingua Inglesa é o fato de ela apresentar
caracteristicas como a ludicidade tendo o poder de fazer com que os alunos interajam no
sentido afetivo e intelectual, tendo em vista que a leitura literdria permite refletir sobre o
mundo em nossa volta, abrindo nossos horizontes, ampliando os conhecimentos,
possibilitando novas perspectivas. Vale salientar que nio existe uma forma certa ou errada
para dar uma aula de Literatura, mas existem maneiras inteligentes e criativas para ensiné-la.

A Literatura é um elemento motivador para a aprendizagem, principalmente no que concerne
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a andlise e reflexdo, propiciando pensamentos criticos a respeito das ideias existentes no texto,
conduzindo o discente a ndo se deter apenas a disciplina em questdo, mas permitindo assim
que ele desenvolva o seu préprio conhecimento.

Realcamos, entdo, a importancia do uso da Literatura como um elemento motivacional
nas aulas de LI, bem como a integracdo das quatro habilidades linguisticas, salientando a sua
importancia para o aprendizado desse idioma.

O presente trabalho teve como objetivo discutir questdes do ensino de LI com o uso da
Literatura como elemento motivador, tendo como proposta trabalhar com o paradidéatico The
Picture of Dorian Gray de Oscar Wilde atividades voltadas para o 9° ano do Ensino
Fundamental.

Em suma, no primeiro capitulo deste trabalho foi discutido acerca da importincia do
ensino e aprendizagem de lingua inglesa, dos fatores que interferem no ensino e
aprendizagem da mesma, além dos desafios enfrentados no ensino fundamental, no que
concerne a integracdo das quatro habilidades linguisticas. O segundo capitulo tratou da
relevancia do ensino de literatura em aulas de lingua inglesa, destacando a importancia de
estudar literatura estrangeira, como um elemento motivador no processo de aprendizagem da
lingua alvo. O terceiro capitulo buscou-se evidenciar as contribui¢des da literatura para o
ensino de lingua inglesa, através de uma proposta de atividades atrelada as quatro habilidades
comunicativas.

Diante do exposto, pode-se constatar que a Literatura possui recursos que podem
incentivar o aluno a realizar atividades que estimulem o uso da criatividade e da imaginagao,
o que certamente desenvolverd seu aprendizado. Desse modo percebe-se que o docente
motivado a utilizar a Literatura também acaba motivando os discentes a se envolverem mais
com a lingua estudada e, nesse sentido, o papel do professor ndo se resume a transmitir
conhecimentos; seu papel vai mais além, o de criar situacdes significativas que déem
condi¢des ao aluno desenvolver estratégias de leitura e que consiga desenvolver as demais
habilidades, ou seja, os textos literdrios servem como ponte para novas descobertas porque
possibilitam a execucdo de uma série de atividades que desenvolvem ndo apenas uma unica
habilidade da lingua, mas sim as diversas habilidades linguisticas, propiciando e criando um

ambiente agraddvel e descontraido em sala de aula.
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PART ONE
i

Two Friends

The curtains moved gently in the summer wind. The smell of

flowers came in through the open window. And in the distance

there was the faint noise of London traffic. It was very peaceful
in the artist’s studio. .

Lord Henry Wotton was lying back in a large chair, smoking
a cigarette. He was watching the blue smoke rise to the ceiling.
And he was also watching his friend Basil Hallward, the artist.
Basil was standing in front of a painting which was nearly
ﬁmshed It was the portrait of a young man — a very beautiful
young, man.

Basil and Lord Henry were good friends. They had studied at
Oxford University together. Now they were both about thirty
years old. Basil worked very hard and he was a well-known
artist. Lord Henry, who was called Harry by his friends, did not
work at all. He was a rich man. He spent his money on expen-
sive food and clothes, and on valuable books and paintings.

Lord Henry pointed towards the painting. ‘That is the best
portrait you have ever painted, Basil,’ he said.

“You must show it in the best art gallery in London,” Lord
Henry continued. ‘Everybody must see it.’

‘I am not going to show this picture in a gallery,” Basil
replied.

‘Not going to show it? said Harry in surprise. “You artists
are silly people. You want to be famous. You become famous.

en you don’t like being famous.

5




‘Think, Basil. It’s bad when people talk about you, but it’s
worse when they don’t talk abour you! Why won’t you show
the picture?

‘I know you will laugh at me, Harry,” answered Basil. ‘Bur
I can’t show the picrure because it shows too much of me. It
is too much like me.’

‘Nonsense,” said Harry. ‘The picture does not look like
you at all. You have black hair and a strong, intelligent
face. But you are not beautiful, Basil. The young man
in the portrait has blond hair and a pale face. And he is
beautiful .’ '

“You don’t understand me at all, Harry,” said Basil. ‘I don’t
mean that I look like Dorian Gray.’

‘Dorian Gray? Is that the young man’s. name?

“Yes, that is his name. I didn’t want to rell you.

Basil stopped talking and went out of the door into the
garden.

Harry laughed and followed him.

The two young men sar on a long wooden seat under a
laurel tree. The summer wind moved through the shiny
leaves.

Harry looked at his watch.

I shall have to go soon, Basil,” he said, ‘but first I want
an answer to my question.’

“What question? asked Basil.

‘Why won’t you show the picture of Dorian Gray in a
gallery? What is the reason?

T told you the reason,’ said Basil. ‘¢ is too much like

me.
‘But what do you mean? asked Harry.
‘U'm an artist,’ said Basil, ‘An artist paints pictures of other
people. But [ believe that an artist shows his own feelings in

6

every picture he paints. Each time I paint a picture, I show
feelings that are inside me. _ .

‘I don’t want people to look at the picture of Dorian Gray.
I don’t want them to find out about my feelings. ‘ 1

Basil stopped speaking. Harry bent down and picked a small
white flower from the grass. ‘ '

- “And what are your feelings, Basil? Tell me,’ he said. He
locked closely at the tiny flower. . I

At last Basil spoke again. ‘I met Dorian at a party. It
was Lady Brandon’s party and a lot of people wee theFe.
Dorian and [ saw each other at the same time. [ felt afraid,
but 1 don’t know why. Then I felt that this person was
very important to me. I felt that [ had known him for a
long time.

‘Somebody introduced Dorian to me. Somebody made a
joke and we both laughed. Suddenly Dorian and I were
friends.’ _ AT

“Well, laughter is the best beginning for a friendship,’ said
Harry. ‘And it’s the best ending for a friendship too”

‘Harry, you are never serious,” said Basil. Dor.1ar1 is my
closest friend. I see him every day. He is the most important
thing in my life. He is more important to me than my
work. _ el

‘But I thought your work was the most important thing in
vour life, Basil,’ said Harry.

‘It is important. But I need Dorian. I am a better a.rt—
ist now that 1 know Dorian. Do you remember that pic-
ture of the landscape — the woods and fields? Ever.ybody
thought it was my best painting. Do you know why it was
good? It was good because Dorian was there. He saw me
paint it. _ i

‘Dorian has the power to make me a better artist. But I don’t

7
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want him to know this. I don’t want anybody to know. So I
can’t show the painting in a gallery. It shows too much of me.
It is too much like me.

‘I think you are wrong, Basil,’” said Harry. ‘Poets put their
feelings into their poems. And they make money. So artists

" must put their feelings into their pictures. Then they can make

money too.’

Then Harry thought of something else. ‘You will get tired
of this beautiful young man,” he said. ‘One day his beaury
will disappear and Dorian Gray won't be interesting any
more.’

‘No, Harry, that is not true. Don't talk like that! said Basil.
‘Dorian’s beauty is not important to me. Dorian himself is
important to me.™

‘Dorian Gray must be an interesting young man!’ said
Harry. ‘L'want to meet him.’

‘I don’t want you to meet him,’ replied Basil quickly.

“You don’t want me to meet him?’ '

‘No.’

Suddenly Basil’s servant came our into the garden. ‘Mr
Dorian Gray is here, sir. He is in the studio,’ he said.

1 will have to meet Dorian now,’ said Harry, laugh-
ing.

‘Please tell Mr Gray that I am coming,” said Basil to the
servant.

Then Basil turned to Harry. He was upset and he spoke
slowly to Harry.

‘Please be careful, Harry,’ he said. ‘Dorian is beautiful and
very young. You are never serious and you say strange things.
Don't talk to him. Please don’t try to influence him — to change
him. Your influence would be bad. And I need him. I need him
to help me with my work.’

“You're talking nonsense,’ said Harry, smiling. Now, intro-
duce me to Dorian Gray.’ He took hold of Basil’s arm and led
him into the studio.

2

A Very Beautiful Young Man

The young man was sitting at the piano when Basil and Harry
came into the studio. He was tumed away from them, looking at
a book of music. But he heard Basil’s footsteps. Dorian spoke
immed{étely_

‘Oh, Basil,” he said. ‘Do you have to work today? 1 don’t
want you to paint me today. [ don’t want a life-sized portrait
of myself.’ ‘

Then he turmed and saw Harry. He stopped speaking. His
face became red. ‘Oh, I didn’t know you had a visitor.”

‘Dorian,” said Basil, ‘this is Lord Henry Wotton, a good
friend of mine. We went to university together. I have told
him that you like my painting of you. And now he won’t
believe me.’

‘Nonsense, Basil,” said Harry. ‘[ am very pleased to meet
you, Mr Gray.” Harry and Dorian shook hands.

Harry looked at Dorian Gray. Harry and Basil were both
about thirty years old. Dorian was much younger. He was
about twenty. And he was very beautiful. His hair was blond,
his face was pale and his eyes were bright blue.

Basil did not want Harry to talk to Dorian. ‘Harry,” he said.

" ‘I want to start painting now. Please will you go away?

" Harry did not want to go. ‘Do you want me to go, Mr Gray?

9
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he asked. ‘I will go if you want me to go. Or I will stay if you
want me to stay.’ - s

“Yes, do stay, Lord Henry,” answered Dorian.

‘Mr Gray wants me to stay, Basil,’ said Harry. ‘You don’t
mind if I stay, do you?

Basil wanted to please Dorian. ‘No, of course I don’t mind.
Please stay, Harry,” he said.

‘But,” Basil went on, ‘you must not listen to Harry, Dorian.
He is never serious and he says strange things. He changes
people. He has a bad influence on people.

‘Harry, sit down,” Basil continued. ‘Dorian, come and stand
over here. And please don’t move around too much. I want to
finish your portrait today.’

Basil started to paint. Harry sat in the comfortable chair
and smoked a cigarette. There was silence for a few minutes.

Then Dorian spoke. ‘Are you a bad influence on people,
Lord Henry? he asked. ‘Do you make people change what
they think and do?

‘I cannot be a bad influence or a good influence,” replied
Harry. ‘Because all influence is bad. It is bad to change a
person. It is bad to give a person your thoughts and ideas.’

“Why? asked Dorian.

‘Everybody is different from everybody else,” answered
Harry. “You must not influence a person. You must not
make a person the same as yourself.

“You must live your own life. You must do everything that
you want to do. You must enjoy life — the good things and
the evil things. You must not worry about what other people
think.’

Dorian was confused. Harry was wrong to say these things.
But Harry was clever. He had a thin face and clever, dark eyes.
He had a beautiful, slow voice. Dorian liked listening to Harry

10

‘Are you a bad influence on people, Lord Henry?’
Dorian asked.
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speaking. Dorian had never met anyone like Harry before.

Harry did not speak again for a few minutes. He touched
his small, pointed beard and he watched Dorian. Harry knew
Dorian was thinking about the things he had said.

Basil continued painting. He had not listened to Harry
talking.

Suddenly Dorian spoke. ‘Basil, I'm tired of standing here,’
he said. ‘I'm too hot. I want to go out into the garden.’

‘Ch, Dorian, I'm sorry,’ replied Basil. “When I am painting,
I think of nothing else. Yes, you can go into the garden. Harry,
you go with Dorian. I'll go on painting.’

Harry and Dorian went out into the garden. Dorian was
thinking about the things Harry had said.

‘Come and sit under the laurel tree,’ sa‘id Harry. “You must |

not get burned by the sun.’

So they sat on the long wooden seat. Dorian looked at the
man who was sitting beside h1m,,hf‘:larry was much older and
cleverer than he was.

“Why mustn’t I get sunburnt? Dorian asked.

“Your skin is pale. You mustn’t get sunburnt, because you
must take care of your beauty,’ said Harry. “You are young and
you are beautiful. And youth is very valuable.’

Dorian looked at Harry’s long white hands and listened to
Harry’s beautiful, slow voicé.

‘One day you will be old,’ said Harry. “Your face will be
wrinkled. You will be old and wrinkled and ugly. You will not
be young, so you will not be beautiful any more. Andi it will be
too late to do anything interesting and exciting. =~

*So, Mr Gray, you must enjoy life while you are young and

beautiful. You must do everything you want to do. You must

find out about life and people. You must not worry about what
other people think.’

12
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The Picture of Dorian Gray

Suddenly they heard Basil’s voice. He sounded happy. ‘T'm
waiting,” he called. ‘Come back into the studio, so I can
continue painting. 'm painting very well today.’

Dorian stood without speaking while Basil painted. Harry

sat in the armchair. The room was very quiet. The curtains

moved gently and there was the sweet smell of flowers.

After a quarter of an hour, Basil stopped painting. He looked
at Dorian for a long time. Then, for a long time, he looked at
the picture.

‘It is finished at last,” he cried. Then he picked up a paint-
brush. He wrote his name in large red letters at the bottom of
the ptcture e

Harry walked across the studio to look at the picture. It was
a wonderful painting and it looked exactly like 'Donan.

‘Congratulations, Basil,” said Harry. ‘It is the best portrait 1
have ever seen. Dorian, come and lock at yourself.’

- Dorian stood in front of the painting and looked at it. At
first, he was pieased. He smiled at the painting. He smiled
because he saw that he was a beautiful young man.:

Then Dorian stopped smiling. Suddenly he remembered
what Harry had said in the garden. Dorian Gray was young
and beautiful now, but scon he would be old and wrinkled and
ugly. He would not have blond hair or bright blue eyes. No one
would want to look at him then. '

Silently, Dorian stood in front of his picture.

Basil did not understand why the young man was silent. Basil
was confused. ‘Don’t you like the picture? he asked..

‘Of course he likes it,’ said Harry. ‘It is a wonderful painting.

13
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I want to buy it, Basil. | must buy it.’

‘No, Harry,” replied Basil. ‘I can’t sell it. The picture belongs
to Dorian. [ have given it to him.’

‘Dorian is very lucky,” said Harry.

Then Dorian spoke. ‘It’s very sad,” he whispered. ‘I shall
grow old and wrinkled and ugly. But this picture will always
be young. This picture will never be older than it is today.’

‘I wish that I could always be young. I wish that the picture
could grow old instead of me. I would give anything and
everything for this to happen. I would give my soul!’

‘It would not be very nice for Basil if the painting grew old,
Dorian,’ said Harry, laughing.

‘That’s right,” said Basil, laughing too. ‘I don’t want that to
happen. I don’t want an old, ugly picture.’

But Dorian did not laugh. ‘You care about your painting
more than you care about me, Basil” he shouted. ‘You care
about me now because | am young and beautiful. When I am
old and ugly you won’t care about me any more.

‘It not fair that the picture will always be beautiful,” Dorian
said. ‘I hate the picture. It will be young when I am old.’

Dorian ran to the big armchair. He laid his head on his arms
and cried.

‘Harry,” said Basil, angrily. “This has happened because of
you. This is your fault. [ asked you not to talk to Dorian.’

Harry shook his head. ‘No, Basil. It’s not my fault. Dorian
is learning about life.’

“Well, said Basil, ‘you are my two closest friends but you
have made me hate my best painting. So | will destroy it.’

Basil picked up a knife from a table near him. He was going
to cut up the picture and destroy it.

Suddenly Dorian ran across the room and pulled the knife
from Basil's hand. ‘Don’t, Basil! Don’t destroy the painting.

14

Suddenlﬁ Dorian ran across the room and pulled the knife
from Basil’s hand.
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It would be murder. Don’t. . . please. . ./

“Well, I'm happy that you like the picture now, Dorian,’ said
Basil. “‘When the paint is dry you can have your portrait.

“Now,” he continued, ‘shall we have some tea?

Basil rang a bell and soon his servant brought the tea. The
three friends drank their tea quietly, then Harry spoke.

‘Let’s go to the theatre this evening,’ he said.

I don’t think I want to go to the theatre,’ answered Basil.

9 would like very much to go to the theatre with you, Lord
Henry, said Dorian quickly- ’

‘Don’t go, Dorian,’ said Basil. ‘Stay here and have dinner
with me.’

q can’t, Basil. I want go to the theatre with Lord Henry,

said Dorian.
Harry listened and smiled. He knew Dorian would go
with him.

4

Sibyl Vane

Harry did not know much about Dorian Gray. Basil had told
Harry very little about the young man. But Harry wanted to

know all about Dorian. So Harry asked his friends in London

about Dorian Gray. He asked about Dorian’s family.

Harry enjoyed the story of Dorian Gray. It was a sad and
romantic story about love and death.

Dorian’s grandfather was Lord Kelso, a very rich old man.
Dorian’s mother was Lord Kelso’s daughter, the beautiful Lady
Margaret. Lady Margaret fell in love when she was very young.

16

She ran away from home and married a soldier. But she did not
have a happy life. :

Lord Kelso was very angry and never talked to Lady
Margaret again. Dorian’s father, the soldier, was killed before
Dorian was born. Lady Margaret died before Dorian was a year
old. So Dorian was an orphan.

Harry was very pleased with the story of Dorian Gray. He
knew that Dorian was beautiful and young. Now he also knew
that Dorian was an orphan. And he knew that Dorian was going
to be very rich. Soon Dorian would be twenty-one. Then
he would have all Lord Kelso’s money.

Yes — it was a sad and romantic story. Now Harry was even
more interested in Dorian Gray.

Harry saw Dorian many times in the next few weeks. They

met in people’s houses and at art galleries and in theatres. .
Harry wanted to talk to Dorian. Dorian had listened to Harty 7~ .

in Rasil’s studio. Harry wanted the young man to listen to him
again and again. He wanted to give his thoughts and ideas to
the young man.

So Harry talked and talked — at the theatre and at parties
and at dinners. He laughed, and played games with words. He
said funny things. He said clever things. And he said dangerous
things.

Everybody listened to Harry. But Harry was not talking
to everybody. He was talking to Dorian. Sometimes Dorian
smiled. Sometimes his eyes were wide open with surprise.
Dorian listened to everything Harry said.

17
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It was a month after Harry had met Dorian at Basil’s studio.
Harry had been out to lunch and he arrived home in the middle
of the afternoon.

“You're very late, Harry,’ said a voice. I've been waiting a
long time to see you.' The voice sounded very unhappy. Harry
went into the library.

You're very late, Harry,” said Dorian again. ‘1 wanted to see
you. I've got something to tell you. I'm in love, Harry. I have
to rell you. I'm in love with the most beautiful girl.’

There was silence. Then Harry said, “Who are you in love
with?

“With an actress,” answered Dorian. His face became red.

‘Oh, Dorian,” Harry said, sitting down, ‘all young men fall
in love with actresses.”

‘Don’t say that, Harry. You haven’t seen her”

“Who is she?

‘Her name is Sibyl Vane.'

‘I've never heard of her’

‘She isn't well known yet, said Dorian. ‘But everybody will
know about her soon. One day she will be famous. She is a
wonderful actress.’

‘Oh, is she? said Harry, lying back in his chair. ‘Tell me
about Sibyl Vane. Where did you meet her?

I will tell you about her, Harry. But you must be kind to me.
You mustn't laugh at me. 1 met her because of you."

‘Because of me? said Harry. @

“Ves. You told me to find out about life. You told me to enjoy
Jife — the good things and the evil things.

‘S5 | went out. | walked around London. There was
excitement and danger everywhere. I knew that something
wonderful was going to happen.

“Then one night, 1 went to a different part of London. 1 had

18

not been there before. At abourt half past eight, I was in front of a
dirty little theatre. The manager was standing outside. He was
a horrible man. He was fat and direy. “It’s a pound for a ticke,
sit” he said. “Buy a ticket.for the best seat in the theatre, sir.”
And he took his hat off. . .’

Dorian stopped speaking because Harry had started to
laugh.

‘Don’t laugh at me, Harry,” he said. ‘It’s cruel of you to
laugh at me. I'm telling you how I met Sibyl.. . .

“The play was Romeo and Juliet by Shakespeare,’ Dorian
went on. ‘Romeo was a fat, ugly old actor. But Juliet was a
beautiful young actress. She was about seventeen years old.
Her hair was dark brown. Her face was small and pale — like
a little flower. Her eyes were large and dark blue. I fell in love
with her immediately.

9 have been to that theatre every night for three weeks. I
have seen Sibyl act in lots of different plays. She is a wonderful
actress. Why didn’t you tell me about actresses?”

‘Because everybody falls in love with actresses, Dorian,’ said
Harry.

“You are cruel, Harry. | wish 1 had not told you about Sibyl.

“You had to tell me about Sibyl,” answered Harry. “You will
always tell me everything that you do. Now tell me more.’

‘Oh Harry,’ said Dorian, ‘Sibyl is wonderful. She calls me
Prince Charming.’

Harry laughed, but he was pleased. Dorian had been a quiet,
frightened boy when they met at Basil’s studio. Now he was
growing into a man, and learning about life.

‘Harry, 1 want you to see Sibyl. I want you to see her act in
Romeo and Juliet”

“Very well, Dorian. I shall come tomorrow, and 1 shall bring
Basil too.”
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‘Oh, Basil — yes. I'm afraid 1 haven't seen him for a week.
He sent me my portrait and 1 haven’t thanked him.

1 do like the picture, Harry,’ Dorian continued. ‘I am
pleased with it, but it stays young and beautiful while I grow
older. Today I am a whole month older than the picture.

Harry smiled. ‘We will see you tomorrow night at seven
o'clock at the theatre,” he said.

Dorian left the house and Harry sat for a while in the library.
He thought about Dorian.

Harry's brown eyes shone with pleasure. He was pleased that
Dorian was in love. He wanted to see what Dorian did next.
Harry did not care if Dorian was sad or happy. He had told
Dorian to enjoy life — the good things and the evil things. And
Harry was going to watch what Dorian did-

It was late and the sun was low in the sky. Harry got up
from his chair and went to change his clothes. He went out
to dinner.

When he returned home that evening, there was a telegram
waiting for him. It said that Dorian was engaged to be married
to Sibyl Vane.

5

Brother and Sister

‘Mother, I am so happy,’ whispered Sibyl Vane. ‘I am very,
very happy and 1 hope you are happy too.’

Mirs Vane did not look very happy. She was a small, thin
woman who always looked tired. There was a lot of make up
on her face and on her dry, thin mouth.
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‘Oh, Sibyl,” she said, ‘you mustn’t think about the young
man who comes to the theatre. You must think about your
acting. Mr Isaacs will be angry if you don’t act well. He has
given us a lot of money and you mustn’t make a .theatre
manager angry.’

‘I don’t like Mr Isaacs, Mother, and I don’t care about
money,’ replied Sibyl. ‘I'm in love with Prince Charming.’

‘Sibyl, Mr Isaacs gave us fifty pounds to pay our bills and
buy clothes for James. You love James — you love your brother
— don’t you? said Mrs Vane.

“Yes, of course 1 do,’” replied Sibyl. ‘But we have Prince
Charming now. He will help us. We don’t need Mr Isaacs.’

Sibyl Vane lived with her mother, and brother, James. They
lived in London. But they lived in a small house in the north
of London, a long way from Harry’s large, expensive house.

It was the day after Sibyl had become engaged to Dorian.
Sibyl and her mother were talking in their small living room.

‘Sibyl,’ said her mother, ‘you are too young to fall in love.
We don’t know anything about this young man. I'm very
worried about you. And you know James is going away
tomorrow. I'm worried about James too. James is going away
to Australia and you have fallen in love. What am I going
to do?

At that moment the door opened and James Vane came into
the room. He was sixteen years old and he did not look like his
sister. Sibyl was small and beautiful, with shining brown hair.
James was large, with big hands and feet. His hair was dull
and dark.

He smiled at Sibyl. ‘Let’s go for a walk,’ he said. ‘I want to
talk to you.’

Sibyl went to get her coat and James spoke to his mother.
‘Pm worried about Sibyl, he said. I'm worried about the
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young man who comes to see her every night at the theatre.’

‘Don’t worry, James,” Mrs Vane replied. ‘Young men often
fall in love with actresses. . .’

‘But you don’t know his name, said James, angrily. ‘Mother,
you must take care of Sibyl.’

Sibyl and James went for a walk in Hyde Park. The park was
busy. There were lots of people. There were people walking and
people sitting in carriages pulled by horses.

Sibyl was happy. ‘I think you will have a wonderful life in
Australia, James. | think you will become rich. I think . . .’

" She stopped speaking because James was not listening
to her.

“Who is the young man who comes to see you? he asked.
“Who is he? You don’t know his name, do you?

q call him Prince Charming. And I love him. I will love him
for ever. . 6 s

“Vou don’t know his name,’ James said again, angrily. ‘He is
a rich young man . . . and he will not marry you. He will -~

‘Oh, look! Look, there he is! He’s in that carriage!” Sibyl
shouted.

She pointed across the park at a carriage. James looked
across the park. But, at that moment, another carriage
suddenly passed in front of the brother and sister. James
never saw Prince Charming.

‘Oh dear,” said Sibyl. ‘I wanted you to see him.’

] wanted to see him too,’ replied her brother. ‘Because 1 will
kill him if he ever hurts you.’

At first Sibyl was angry with her brother. But she remem-
bered that he was sixteen years old. He was a boy. He had never
been in love.

“You won't hurt a man I love, will you, James? she
said.
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‘Oh, look! Look, there he is! He’s in that carriage!’
Sibyl shouted.
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‘No, I won’t, he said at last. ‘I won’t hurt him if you
love him.’

‘I will always love Prince Charming,’ said Sibyl. ‘And he will
always love me.’

So Sibyl and James were friends again. But that evening,
James spoke again to their mother.

‘If this young man hurts Sibyl,” he said. ‘I will find him and
I will kill him. I will kill him like a dog!”

6

At the Theatre

The same evening, Harry, Basil and Dorian went to the
theatre. Basil was unhappy that Dorian was going to marry
an actress. But he could see that Dorian was happy.

Mr Isaacs, the theatre manager, met the three friends out-
side the dirty little theatre. Dorian thought he was a horrible
man. But Harry liked him.

Inside the theatre, it was very hot and the lights were bright.
There was an orchestra, playing some music very badly. Lots
of young men and women were laughing and shouting at each
other. Harry looked around the dirty, noisy theatre. “What a
strange place to meet the person you love!” he said unkindly.

But Basil spoke kindly to Dorian. ‘Yes, it is a strange place,’
he said. ‘But I'm pleased you came here. Sibyl has made you
very happy.’

‘Oh yes,’ said Dorian. ‘I’'m sorry the orchestra is so bad,” he
added. ‘But soon you will see Sibyl.”

24

A few minutes later, the play started. And very soon things
started to go wrong. Sibyl Vane was very lovely, but she acted
very badly. Tonight she was a terrible actress.

The audience started to shout at the actors. Some people left
the theatre. The manager looked very angry. Basil and Harry
did not want to watch the play. And Dorian’s face became
very pale. - :

Harry picked up his coat and stood up. ‘She is very
beautiful, Dorian,” he said. ‘But she can’t act. Let’s go.’

‘I'm sorry | asked you to come with me,’ said Dorian.

‘Perhaps Sibyl is ill,” Basil said kindly. “We’ll come again
another time.’

‘No,” replied Dorian, ‘she’s not ill. Last night she was a great
actress. Tonight, she is a very bad actress. She is a very ordinary
person.’ 1

‘Don’t talk like that!” cried Basil. ‘She is the girl you love!
Come with us, Dorian. Let’s go.’

But Dorian would not leave the theatre. ‘Go away and leave

me here,” he said. ‘I want to be alone.’

Basil and Harry left the theatre. The play became worse and
worse. Most of the people left the theatre and went home.

When the play ended, Dorian went to see Sibyl. He went to
her room behind the stage. He was very unhappy and angry.
He had told Harry and Basil that Sibyl was a great actress.
They had come to see her and tonight she had been a terrible
actress.

But, when Dorian saw Sibyl, she looked pleased. She
spoke to him happily. ‘Oh, my dear, 1 acted very badly
tonight.

‘Before I met you I was a good actress. I pretended to be in
love when I acted the part of Juliet. Now I don’t need to act.
I am in love. I don’t want to act again. Isn't it wonderful!
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You must take me away from the theatre. We must go away
together.’ :

But Dorian did not look at her. He ran to a big armchair. He
sat down and put his head on his arms. “You have killed my love
for you, he whispered. ‘I thought you were a great actress. You
acted the parts of beautiful women. I loved you because you
were clever and exciting. Now you are boring and stupid.’

“You don't mean this, do you? whispered Sibyl.

‘My God, I was stupid to love you,’ said Dorian.

‘Oh, tell me that you love me,’ cried Sibyl. ‘Kiss me. I will
do anything for you! I will act again. I will be a good actress
for you!”

Sibyl fell to the floor and she lay there, crying.

Dorian looked at her for a moment. Then he spoke. 'l am
going now,” he said quietly. ‘I don’t want to be unkind to you,
but I don't want to see you again.’

Dorian left the theatre and Sibyl lay on the floor crying.
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Things Are Changing

It was late when Dorian left Sibyl and the theatre, but he did
not go home. That night Dorian walked around London for
hours. He did not care where he went. He was upset, angry
and confused. The sun was rising when he went home.

Dorian decided to go to bed and went slowly towards his
bedroom. He walked along the hall and through the library.
Basil’s portrait of Dorian was on a wall in the library. Suddenly
Dorian stopped and looked at the portrait.

He was surprised. The painting looked different. The face in
the painting had changed. Yes, it had changed!

Quickly, Dorian opened the curtains. Sunlight came into
the room. Dorian looked closely at the picture and saw that
the face was different. It looked unkind and cruel.

A huge mirror hung on another wall. Dorian looked in the
mirror at his own face. He saw a beautiful young man. He had
not changed. What had happened to the picture?

Suddenly Dorian remembered the day that Basil finished the
picture. Dorian remembered his wish. He remembered his own
words. ‘I wish that I could always be young. I wish that the
picture could grow -old instead of me. | would give anything
and everything for this to happen. I would give my soul!’

Why did the face in the picture look cruel and unkind? Was
his wish coming true? Was the picture changing?

Dorian thought about Sibyl. Had he been cruel to Sibyl?
He had left her lying on the floor, crying.

Yes, he had been cruel. But Sibyl had killed his love for
her. He would not think about Sibyl again.

The face in the picture looked at him. In Basil’s studio, the

27

63



picture had shown Dorian that he was a beautiful young man.
Now the picture showed Dorian that he was unkind and cruel.

Dorian was sure now — the picture was going to get older and
he was going to stay young. The picture was going to become
old and wrinkled and ugly and Dorian was not going to change.
He was sorry for the picture.

And suddenly he was sorry for Sibyl. He looked at the cruel
face in the picture. And he decided to be kind to Sibyl. He
decided to marry her. He would never see Lord Henry Wotton
again and he would marry Sibyl.

Dorian quickly covered the picture with a cloth and left the
library. - L.

Later that day, Dorian woke up after a long sleep. It was a
quarter past one in the afteimoon.

Dorian got dressed and went to the library. A servant
brought him some food and also brought Dorian a letter. The
letter had come from Harry that moming. Dorian looked at the
envelope for a long time, then decided not to open it. He was
never going to see Harry again. )

Then Dorian looked at the cloth which was covering the
portrait. Had the picture changed?

At first Dorian did not want to look at the picture again.
Then he thought about Basil. What was he going to say to
Basil? Perhaps Basil would want to see the picture again.

So Dorian locked the door of the library and slowly pulled
the cloth off the picture.

The face on the picture looked unkind and cruel. It had
changed. Dorian was horrified.

Dorian was frightened too. He had wished that he could stay
young. He had wished that the picture could grow old. His wish
was coming true. But the picture was showing Dorian that he
was evil.
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He decided again to be kind to Sibyl. He decided again to
marry her. Then the picture would show that he was good
and kind.

Dorian went to a table, sat down and started to write. He

-wrote to Sibyl. He wrote her a wonderful love-letter. He said

he was sorry. He asked her to marry him. When he had finished
the letter Dorian felt happy again.

8

Dorian Learns about Himself

_Sudderily there was a knock on the door of the library.

‘Dorian,’ shouted Harry’s voice. ‘Dorian, are you there? Let
me in, my dear boy. | want to see you.’

At first Dorian did not answer. He did not want to talk to
Harry. Harry was a bad influence on him. Harry made him
behave badly and think about strange things.

Dorian remembered Harry’s words. “You must do every-
thing you want to do. You must enjoy life — the good things and
the evil things. You must not worry about what other people
think.’

But Harry was wrong. Dorian wanted to forger Harry’s
words now. He wanted to be good and kind to people.

Then Dorian decided to see Harry. He decided to talk to
Harry for the last time. Dorian covered the picture with the
cloth and unlocked the door of the library.

‘Oh, Dorian,” said Harry, ‘I am very sorry about what has
happened. But don’t worry about it. Don’t think about it
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‘Are you talking about Sibyl? asked Dorian. '

“Yes,’ replied Harry, “but don’t worry. Tell me, did you talk
to Sibyl after the play last night? _

Yes 1 did,’ said Dorian. q was very angry with her. 1 was
unkind and cruel to her. I can be cruel. Before last night I
did not know I could be cruel. Now I have learnt more about
myself.’ . 7

‘] am pleased that you are not upset,’ said Harry.

] have decided what to do now, replied Dorian. ‘1 ba\f'e
decided to be good and kind. 1 don’t want to be cruel and evil.
I am going to marry Sibyl.’

‘Marry Sibyl? Dorian, didn’t you read my letter? 1 wrote to
you this morning. - 2 Harry stopped speaking.

“No, I didn’t,’ said Dorian. ] didn’t want to read it. You are
a bad influence on me.’ .

Harry walked across the room. He sat down next to Dorian
and took hold of the young man’s hands. _ ,

‘Dorian, 'm sorry. That letter told you that Sibyl is dead.

‘Dead!” shouted Dorian. ‘No! She isn’t dead. She can’t be
dead. You're lying.’ He pulled his hands away from Harry.

9t is true,’ said Harry. “The story is in all the newspapers.
There is going to be an inquest —an inquiry to find out about
her death. The police need to find out what happened.’ ,

“Why? Why will there be an inquest? What happened?
Dorian shouted.

Then suddenly he stopped shouting and looked at Harry.
‘She killed herself, didn’t she? Tell me, Harry. Tell me
quickly.’

“Yes. Sibyl didn’t arrive home afrer the play. Her motber
went to the theatre at about midnight. Sibyl was dead, lying
in her room. She had drunk some poison.’

‘Harry, Harry, this is terrible! cried Dorian.
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‘Did anyone see you with Sibyl?” continued Harry. “We
don't want your name in the newspaper stories too.’

“No, nobody saw me,’ replied Dorian quietly.

‘Good,” said Harry. ‘Now, you must come out with me
tonight. There is a wonderful singer at the opera tonight.’

‘So,” whispered Dorian to himself. 1 have killed Sibyl Vane.
I did not cut her throat with a knife, but I killed her’

Then Dorian remembered his portrait. He remembered the
cruel face.

‘] was going to be good and kind,” he shouted. ‘I was going
to marry Sibyl. Now I can never be good.’

Harry rook a cigarette out of a gold case. ‘It wasn’t a good
idea to decide to marry Sibyl,” he replied. “You know it wasn’t
a good idea, don’t you, Dorian? Marriage is boring. Marriage
doesn’t make you a good person.’

‘Perhaps you are right,’ said Dorian. ‘I don’t want to cry.
Sibyl’s death has been an interesting experience. I have learnt
about myself. Now we do not need to talk about it again. I will
meet you at the opera tonight.’

Harry left the library and Dorian went straight to the
portrait. He quickly pulled away the cloth. The face was cruel
and unkind. He knew the face had changed because of Sibyl’s
death.

Dorian thought about what had happened. And now he
made a decision. Dorian decided to enjoy his life. He decided
to do everything he wanted to do. He decided not to care about
other people. :

And Dorian knew what would happen. The picture would
become old and wrinkled and ugly. He would always look
young and beautiful. Dorian smiled and covered the picture
with the cloth again.

An hour later, Dorian was at the opera with Harry.
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9
Secrets I

" The next morning, Dorian ate his breakfast in the library as
usual. A servant came in while he was eating.-

‘Mr Hallward is here, sir,’ the servant said.

Basil came quickly into the room behind the servant.

‘I am very pleased to see you,” said Basil. ‘I have been very
worried about you. I came here last night after I read the news
about Sibyl. Your servant said that you had gone to the opera,
but I knew it couldn’t be true.’

Dorian continued eating his breakfast.

‘l thought you had gone to visit Sibyl's family,’ Basil went
on. ‘I didn’t know where you were.’

‘My dear Basil,” said Dorian, ‘I was at the opera of course.’
Dorian sounded very bored. ‘I had a nice evening. Now, don’t
talk about boring subjects. And don’t ralk about the past.’

‘That is a terrible thing to say!” said Basil. ‘“The girl you love
is dead and you tell me you had a nice evening! Yesterday is not
the past. Yesterday is a few hours ago.’

‘Stupid, boring people cannot forget the past quickly,’
answered Dorian angrily. ‘But I have forgotten it already.’

‘The boy whose picture I painted was gentle and kind,” said
Basil sadly. ‘You have changed, Dorian. It is Harry’s fault.’

‘Oh, Basil,” said Dorian. ‘You have come too late. Yesterday,
when Harry told me Sibyl had killed herself . . .’

‘Perhaps Sibyl didn’t mean to kill herself,” said Basil. ‘Per- o
haps it was an accident.’

‘She wanted to kill herself,’ answered Dorian. ‘It wasn’t
a boring, ordinary accident. Sibyl’s death was exciting and
wonderful. She died of love for me.’

Dorian went straight to the portrait. He quickly
pulled away the cloth. - 33




‘Oh no,” said Basil quietly.

Dorian went on speaking. ‘T was sad, Basil. I was sad
yesterday at about half past five. Now I'm not sad, so you
don’t need to worry about me. Be pleased that I am not sad.’

Basil sighed. He decided to say nothing else about Sibyl.

[ would like to paint another portrait of you,’ said Basil.

“No!” shouted Dorian. ‘No. That’s impossible. You can't’

Basil was very surprised. ‘But Dorian, why not? he asked.
Then he saw that a cloth was covering his portrait of Dorian.
‘And why have you covered the picture? It’s the best portrait
I've ever painted.’

Basil walked across the room towards the painting.

No!’ shouted Dorian. “You mustn't look at it!’

‘But Dorian, 1 want to show the picture in a gallery in Paris,’
replied Basil. T want to see it

“You can't,’ said Dorian. ‘I will never speak to you again if
you look at it.

‘And — Dorian thought quickly, ‘you have changed your
mind. Harry said that you didn’t want to show the picture in a
gallery. Why didn't you want to show it? Harry said there was
a strange reason.’

You will laugh at me if I tell you,’ Basil answered. ‘So 1 won’t
ask to see the picture again.’

Dorian laughed now. ‘No, Basil, [ want to know. Why didn’t
you want to show the picture?

Basil sighed. He started to explain. He told Dorian what he
had told Harry.

“When I met you I knew you were important. You became
my dearest friend. | became a better artist because of you.

‘But an artist shows his feelings in his pictures. 1 did not
want people to know my feelings. So I did not want to show
the painting in a gallery.
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‘ ‘Now I am not so worried. I don’t mind if people see the
picrure.

‘So, now I have told you,’ said Basil. ‘But you will not let me
see the picture. You will not let me paint you again. And you
will not give me a reason. You make me very sad.’

Dorian smiled. Basil was not going to find out the secret of
the picture. “We are still friends,” Dorian said, ‘and I will come
and have tea with you soon. That will be nice.’

As soon as Basil left, Dorian walked across the library to
the portrait. Carefully, he folded the cloth very tightly around
the'painting. Nobody, he thought to himself, will ever see this
again.

‘Dorian rang a bell to call a servant. ‘Get someone to help
you,” he said. ‘Carry this picture upstairs to the top of the
house. Put it in the small room in the attic.’

Dorian watched while two servants carried the painting up
to the attic room. Then he locked the door and put the key in
his pocket. It was the only key to that room.

It was five o’clock when Dorian went back to the library.
He found that Harry had sent him a copy of the evening
newspaper.

' There was a report in the newspaper about the inquest on
Sibyl’s death. The report said that Sibyl had drunk poison by
accident and killed herself. The report did not say anything
about Dorian. Dorian threw away the newspaper.

Later, Dorian met Harry at a hotel to have dinner. They sat
at a small, round table.

‘I'm hungry,” said Dorian.

Harry smiled.
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Dorian watched while two servants carried the painting
up to the attic Toom.

PART TWO

10

Two Friends

It was a night in November. And it was the night before
Dorian’s thirty-eighth birthday. Seventeen years had passed
since Dorian had locked the portrait in the attic room.

Late in the evening, Dorian was walking home through the
streets of London. He had been to a dinner party at a friend’s
house. Dorian was alone and he was thinking about his life. He
was thinking about the last seventeen years.

For many years people had heard strange and terrible things
about Dorian Gray, but they did not believe these things.
When he was twenty Dorian had been a beautiful young man.
Now he was thirty-eight and he was still a beautiful young man.
People thought he must be good and kind.

People were wrong. The strange and terrible things were
true. Dorian was unkind and cruel. Dorian spent time in
strange places and he knew evil men.

But only Dorian knew the secret of the picture. He often
went up to the attic room. He unlocked the room and stood
in front of the picture for hours.

The face of the man in the picture was ugly and wrinkled.
The face was getting older and older, and it was very, very evil.
The picture showed the evil inside Dorian Gray. It showed the
evil in his soul.

Often Dorian looked at the picture, then looked in a mirror.
He laughed when he saw his face in the mirror. It was young and
beautiful. Dorian’s wish had come true.
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Dorian was thinking. He had been happy for many years.
He had enjoyed his life. He had not cared about other people.
Dorian had done the things Harry had told him to do.

Dorian was a rich man. He bought a house in the country.
He bought valuable pictures and fine books and he bought
beautiful furniture. He wore beautiful clothes and expensive
jewellery. He always wore many rings on his fingers.

But now Dorian was worried. He was worried because he was
not happy any longer.

Some people would not speak to him now. Some people
would leave a room when he entered it. Some people told
stories about the strange life of Dorian Gray.

And Dorian was worried that somebody would find out the
truth. He was worried that somebody would see the portrait.
Then everybedy would find out that the stories were true. They
would find out that e was an evil man.

Dorian was hurrying home to see his portrait now. Often, he
lefe dinner parties early and hurried home to see his portrait.
Sometimes he went on holiday, then hurried home to see his
portrait.

It was eleven o'clock and it was a foggy night. Dorian saw
very few people as he wallked home.

He had nearly reached his house when a man walked past
him. The man was walking very fast and carrying a suitcase.

Dorian recognised the man. It was Basil Hallward. Dorian
did not want to talk to Basil, so he walked more quickly. But
suddenly he heard Basil’s voice.

‘Dorian! Dorian, I'm pleased to see you!”

Dorian had to stop and turn round.

I've been to your house,’ continued PBasil. ‘1 wanted to
see you before 1 went to Paris. I'm leaving on the midnight
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train and I wanted to talk to you before I went. I'm going
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‘People are i i i .
e P saying terrible things about you, Dorian,’
. I do.n’t carfa,’ replied Dorian quickly. ‘It’s interesting to
ear terrible things about other people. Bur it’s boring to hear
terrible things about myself.’ i
These terrible things must interest you,” replied Basil. “You
must care what other people say about you.
_ 1 dc:nt believe anything that I hear about you,” he con-
tinued. ‘I look at your beautiful face and I know you are not

an evi ’
evil m','m, A man’s face shows the evil that is inside him. I
am an artist and [ know'this.’
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Dorian’s face became very pale. He sat silently and stared
at Basil. .

AL
The Picture of Dorian Gray

Outside it was very dark and very foggy. In the library it Was
very quiet. The room was lit by a small lamp on a table. Basil
sat down and continued talking. )

“Why don’t people want to be your friends any more,
Dorian? he asked. ‘The Duke of Berwick will not stay in the
same room as you. Because of you, Sir Henry Ashton has left‘

England for ever. - o= Sl 2ol

‘And there are worse things,’ he went on. ‘A young soldier
has killed himself. Adrian Singleton has disappeared. Lord
Kent is very upset about his son. Nobody will ralk to the Dqke
of Perth. . . Oh, Dorian, these people were your friends. What
have you done to them? -

‘Stop it, Basill’ shouted Dorian. ‘I haven't done anything.
It is not my faule if young men do stupid things.’

‘] want to believe you,’ said Basil sadly. ‘But you have
influenced your friends. You have made people do terrib_le
things. What did you do to Harry’s sister? Now no-one will
speak to her. Are you an evil man, Dorian? ,

“Tuke care, Basil, said Dorian. ‘Do not say any more.
But Basil continued speaking. ‘1 told people that you were 2

good man. I said I knew you well. But do [ know you well?‘l
cannot see your soul. 1 do not know if there is good or evil
inside you.’
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No, said Dorian slowly, ‘you cannot see my soul.’ His body
was shaking and his face was very pale.

Basil looked at Dorian’s face. ‘Nobody can see inside
another man,” he said. ‘Nobody can see another man’s soul.’

Suddenly Dorian laughed. He gave a loud, unpleasant
laugh.

‘Come with me, Basil,” he said, picking up the lamp from the
table. “You have said enough about my soul. Tonight you shall
see it. ' '

Dorian led Rasil upstairs towards the room in the attic.

_When they reached the door of the room, Dorian turned to
Basil. ‘Are you sure you want to come in? he asked.
“Yes,” Basil said. But he was confused. What did Dorian

- ‘mean? What was in the room?

Dorian laughed again and unlocked the door. They walked
across the room. Dorian put the lamp on an old table. Then
he pointed at the cloth which covered the picture.

“You think that nobody can see another man’s soul,
he said.

“You're wrong. Pull away that cloth and you will see
mine.’

Dorian’s voice was hard and cruel.

“What are you talking about? Are you mad? asked Basil.

Suddenly Dorian pulled away the cloth and Basil saw the

picture. -

He saw the terrible face in the picture smiling at him. It was
the most awful face he had ever seen. Basil moved backwards,
away from that cruel, evil face. "

He could see that it was his painting. It was his painting of
the blond, pale and beautiful young man. The hair was blond,
the mouth was red and the eyes were blue. But the face was
wrinkled and ugly. And it was evil.
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‘Dorian watched Basil. He smiled unpleasantly.

“What does this mean? said Basil at last.

‘Don’t you know what it means, dear Basil? said Dorian. ‘It
means that my wish came true. Do you remember the day you
finished this portrait? Do you remember the day I met Harry?
Do you remember my wish?

‘Oh God!" whispered Basil. “You wished that the picture
would grow old. You wished that you would stay young . . .
Oh no!”

‘Oh yes,” said Dorian. ‘And the portrait shows you the true
Dorian Gray. It shows you my soul.’

Basil sat down suddenly on an old chair. He put his head in
his hands. ‘Oh God,” he said. ‘Oh God. You must be very evil.
You are more evil than anybody knows.’

Pasil fell forwards so his head and arms were on the table.
He did not want to look at the picture again. .- - -

“We must pray, Dorian,” he said. ‘It is not too late.’

‘It is too late,” replied Dorian. ‘It’s much too late to pray.’

Then suddenly Dorian became angry. He became angry with
Basil. It was Basil’s fault. Basil had painted the picture. He
hated Basil.

Dorian looked at the terrible face in the picture. It was
smiling at him and it was evil.

A knife was lying on the old table. Dorian picked up the
knife and looked at Basil. Then he stabbed his friend with the
knife. He pushed the knife into Basil’s neck. Basil’s head hit
the table. And Dorian stabbed him again and again.

Basil made a terrible sound. He tried to breathe, but he could
not. Blood came from his mouth. >

It became quiet in the attic room. Dorian listened. He heard
the sound of Basil’s blood dripping onto the carpet. There was
no other sound.
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It became quiet in the attic room.
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Dorian walked quietly across the room and looked out of the
window. The fog had gone and London was quiet.

Dorian walked back across the room and picked up the
lamp. He saw the dead thing lying across the table. It was so
quiet, and its hands were very white.

Dorian left the room and locked the door behind him. He
went back to the library. Dorian quickly put Basil’s suitcase
and coat in a cupboard.

People were hanged for murder — hanged by the neck until
they were dead. Dorian did not want to be hanged. What was
he going to do?

Nobody has seen me arrive home, Dorian thought. The
servants are asleep. And Basil was going to go to Paris tonight.
He was going to catch the midnight train.

Dorian soon decided what to do.

) It was five past two in the morning. Quietly, Dorian left the
house and shut the door behind him. Then he started to ring
the doorbell.

After five minutes, his servant, Francis, opened the door.

‘I'm sorry to wake you up,’ said Dorian, ‘but 1 forgot my
front door key. What time is it?

“Ten minutes past two, sir, replied Francis, looking at
the clock.

‘Oh dear. I'm very late!” said Dorian. ‘Did anybody call
while I was out?

“Yes sir,’ replied Francis. ‘Mr Hallward called. He waired for
you until eleven o’clock, then he went away to catch a train.’

‘Oh! I'm sorry I didn’t see him. Did he leave a message?

“Yes sit. He said he was going to Paris. He said he would write
to you.” izt

“Thank you, Francis,” said Dorian, ‘you can go to bed now.’

Dorian went back to the library. He had to think again. He
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walked up and down the room for a. quarter of an hour. Then
he picked up a book and locked through a list of addresses. At
last he found the right address: Alan Campbell, 152 Hertford
Street. Yes, Alan Campbell was the man he needed.

12

Dorian Asks for Help

At nine o’clock the next morning Dorian was sleeping. He did
not look like a man who had murdered a friend.

But when he woke up, Dorian remembered what had
happened. He tried not to think about Basil. He thought
for a long time aboutawhich clothes to wear. He put on his
rings. Then he rook them off and put on different rings.

Dorian ate his breakfast. But he could not forget Basil's- -

body, sitting at the table in the attic room. Then, at last, he
wrote two letters. He put one letter in his pocket. He told his
servant to take the other letter to Alan Campbell’s house.

Dorian went to the library. He lit a cigarette and tried not
to think about Basil. He drew pictures. But they were pictures
of Basil’s face. He read poems. But the poems reminded him
of Basil.

Poor Basil, he thought. What a horrible way to die! Dorian
became frightened. He thought about Alan Campbell. Perhaps
Alan Campbell would not come!

 Alan Campbell was a very clever scientist. Dorian and Alan
Campbell had been good friends for many years. But Alan had
not talked to Dorian for eighteen months. Nobody knew why
they were not friends any more.
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Now Dorian needed Alan’s help. _

At last Alan Campbell arrived. He had black hair and a
very pale face. He looked very unhappy. Dorian was pleased
to see him.

‘Alan,’ he said, shaking hands, ‘it is kind of you to come.
Thank you for coming.’

Alan did not look pleased to see Dorian. ‘I did not want to
come,” he said. ‘I did not ever want to speak to you again. But
your letter said it was very important — a matter of life and
death.’

“Yes, it is very important,’ said Dorian. Then he spoke very
quickly. “There's a dead man in a room UPStairs. He’s been
dead for about ten hours. You must do something for me. You
must.’

‘] don’t want to know anything about this!” said Alan
Campbell. 1 won't do anything fof yea! Don’t tell me your
terrible secrets.’

I must tell you this secret,’ replied Dorian. “You must help
me. You are a scientist. You must destroy the body.’

“No, I will not,’ said Alan Campbell. “You are mad, Dorian.
And 1 don’t care what happens to you."

The young man tried to leave the room, but Dorian stopped
him. ‘Alan,’ he said, ‘it was murder. 1 murdered this man and
you are going to help me”’

Alan Campbell was horrified. He could not speak.

Dorian sat down and quietly wrote something on a piece of
paper. Then he gave the paper to the young man.

Alan Campbell read what Dorian had written. His face
became pale. His body started to shake. He fell down into 2
chair. There was silence.

4 am very sorry for you,’ said Dorian sadly. “We both know
what you did. 1 do not want to tell anybody the truth about you.
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But I will tell them if you don’t hel i
ey n't help me. | have written a letter

Dorian pulled i
e zn dlet::vtlt;:z .out of his pocket. He showed Alan
‘Oh no!” whispered Alan Campbell. Then, very quietly, he
spoke again. ‘I must go home. I need some things frorrf ,m
hou:se. I need some scientific equipment so I can help you.’ ’
You are not going to leave here,’ said Dorian. “Write a.list
and one of my servants will get the things you need.’
Sadly, Alan wrote the list. Soon Dorian’s servan.t brought

. 2 ;
}’.16 scientific equipment from Alan’s house. Then Dorian sent
his servant away.

. rilan (;ampbell and Dorian carried the equipment up
e attic room. There was a long piece of wire, two

stran; e—sha Ed 1eces Of I[leta]. and a 1
| arge WOOdEIl bOX Wlt}l

Dorian unlocked the door and opened it. Basil’s body was
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sitring at the table. Dorian did not want to look. He did not
want to go into the room again.

But suddenly Dorian saw that he had not covered the
portrait again with the cloth."He ran across the room to cover
the portrait. ‘ -. _

And then he saw blood on the hands in the picture! Bright
red blood! The picture was more horrible than Basil’s body.

" Dorian pulled the cloth over the picture quickly and went back

to the library. He left Alan Campbell to do his work. .
Five hours later, Alan Campbell came into the library. His

face was calm and pale. ) ‘ _
q have done what you asked me to do,’ he said quietly.

‘Goodbye. I never want to see you again.’
As soon as Alan had left, Dorian went upstairs. There was
a strange and horrible smell in the attic room. But the terrible

thing sitting at the table had gone.

13

Prince Charming

That evening Dorian dressed in beautiful clothes and went to a
dinner party at a friend’s house. But he did not enjoy the party
and did not want to eat anything.

‘Are you all right? asked Harry. ‘And were you all right
last night? You left last night’s party very early — about eleven

o'clock.’ _ ,
“Yes . . . no. I'm fine . . . I don’t know what I did last night,

said Dorian quickly. ‘Yes, I do. I went for a walk. 1 got home
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about two o'clock in the moming. I forgot my key. I had to
wake the servant. You can ask him if you don’t believe me.’

Dorian spoke quickly and sounded confused. Harry was
surprised. ‘My dear boy, I don’t care what you did,” he said.
‘Perhaps you are ill.”

Yes,” replied Dorian, ‘T'm not feeling well. I think I'll go
home.’ :

"When Dorian got home, he knew he had to do something
terrible. He had to burn Basils coat and suitcase, so that
nobody would find out the truth about Basil’s death. People

thought Basil had gone to Pagis. Nobody expected to see him 7

for six months.

The coat and suitcase smelt horrible when he burnt them.
Dorian felt very unhappy. He wanted to leave the house and
forget everything.

At midnight, Dorian went out and found a cab. He told the
cab driver quietly where he wanted to go. a

The man shook his head. He looked frightened. It’s too far.
I can’t go there at this time of night,’ he said. )

‘Here’s a pound for you,” said Dorian, ‘and I'll give you
another one if you drive fast.’ g

‘All right, sir. We'll be there i an hour,’ said the driver.
Then he made the horse pull the cab fast along the streets. The
cab went east — towards the River Thames.

It was another foggy, dark night in London. The light of
street lamps shone through the fog. Cold rain began to fall.
Men and women were walking home along the streets. Dorian
heard screams and shouts and horrible laughter.

He sat back on the seat of the cab, watching. He hated
London. He hated life. He wanted to forget everything. He
wanted opium — the drug that would make him forget.

The cab drove on through dirty, poor parts of the city. Near
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the river the fog disappeared. Dorian left the cab and walked
towards the river. The moon was shining on the water. The
ships on the river were big and black. The light from street
lamps shone down onto the wet road.

Soon he reached a small, dirty house. Inside the house it was
dark. A dirty green curtain hung over a doorway. Dorian went
through the doorway and into a long room.

A few men were drinking. A sailor, half-asleep, lay with
his head on a table. Two women were arguing. Dorian went
through this room and up some stairs to another one. He could
smell opium and he smiled with pleasure. Now he could smoke
some opium and forget everything. ;

But then Dorian saw a young man smoking a pipe full of
opium. Immediately, Dorian recognised him. It was Adrian
Singleton, who had been a friend of Dorian’s. ‘Adrian
Singleton has disappeared,’ Basil had said. But here was
Adrian, in an opium den.

Dorian went quickly back to the first room. He did not want
to see anyone he knew. He would go to another opium den.
As he went back through the green curtain a voice called after
him. One of the women was shouting.

‘L_ook at him! There he is — Prince Charming!’

Suddenly the sailor lifred his head from the table.

‘Don’t talk to me!” shouted Dorian angrily to the woman.

And he ran out of the house. Dorian turned a corner into
a narrow, dark street. He was running to another opium den.
He was trying to forget about Adrian Singleton.

Suddenly a strong hand was round Dorian’s neck. ‘Keep
quiet or I'll shoot you!” said a voice.

Dorian turned round and saw a gun pointing at his head.
He saw a large man, a sailor. ‘Are you mad? Dorian said.
“What have 1 done to you?”
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‘My sister is dead because of you!” replied the sailor. ‘Sibyl
Vane killed herself and now I'm going to kill you. I have
looked for you for years. And tonight I heard the name she
called you.

Dorian was afraid. He looked at James Vane and could not
move. This man was going to kill him.

Then suddenly Dorian had an idea. ‘How long is it since
your sister died? he asked.

:Seventeen years. Why do you ask? replied the man.

Look at me! Look at me by the light of a street lamp,’ said
Dorian. ,

- ]ame.s Vane pulled Dorian back to the main street. And
in the light of a street lamp, he saw the face of a beauti-
ful young man. It was the face of a young man of about
twenty.

= ‘You can’t be the man,’ said James Vane. ‘My God, 1 was
going to murder you. 'm very sorry, sir.’

You must be more careful,” Dorian said. Then he walked
away round the corner and into the darkness.

As soon as Dorian had gone, the woman from the opium
den ran up to the sailor. “Why didn’t you kill him? she asked
‘He’s evil.’ -

‘He’s not the man [ want,’ he replied. “The man I want is
about forty. That young man was twenty.’

The.z woman gave a horrible laugh. “Twenty! Him? Prince
Charming? I first saw Prince Charming seventeen years ago.
But he hasn’t changed since then.’

“You're lying!” shouted James Vane.

I'm not,’ said the woman. ‘He was a beauriful young man
seventeen years ago. And he hasn't changed since then. He’s
evil, that one!”

‘Swear to God that you’re not lying!’
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In the light of the street lamp, James Vane saw the face of
" a beautiful young man.
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‘I swear I'm not lying,” the woman replied.
James Vane believed her. He ran round the comer into the
narrow, dark street. But Dorian had gone.

14

Dorian Learns about Fear

A week later, Dorian was at his house in the country. Many
people had come to stay with him. They were rich people who
enjoyed talking and eating and drinking. Dorian’s guests also
enjoyed shooting — shooting birds and animals.

One evening, Dorian was with Harry and another friend,
Lady Monmouth. Harry was laughing and saying clever things
as he usually did. Lady Monmouth was laughing and listening
to Harry. Dorian was listening too.

T must leave you now,” said Lady Monmouth. ‘I want to
change my dress before we have dinner.’

‘Let me get you some flowers. You can wear them on your
dress,” said Dorian getting up from his chair and leaving
the room.

‘Oh,’ said Lady Monmouth, ‘T hope he gets me flowers that
will look right with the colour of my dress.’

‘Let’s follow him," replied Harry, ‘and you can tell him the
colour of your dress.’ 5

~ As they left the room, Harry and Lady Monmouth suddenly
heard a crash.

In the next room they found Dorian. He was lying on the
floor next to a window. He had fainted.
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Dorian soon opened his eyes, but his body was shaking and
his face was very pale. ‘

‘Are you ill, dear boy? asked Harry. ‘You fainted. You must
go and lie down.’

‘No,’ said Dorian quickly. ‘I don’t want to lie down. I don't
want to be alone.’

So Dorian had dinner with his guests. He talked and laughed
with them. He made jokes and told stories.

But he was remembering the white face looking at him
through the window. It had been the face of James Vane!

The next day Dorian would not leave his bedroom. He felt
ill and he was frightened. He was frightened if he heard a noise
or saw a door open.

He remembered Sibyl Vane. He remembered the murder
of Basil. He remembered the face at the window.

Dorian lay in bed, but he did not sleep. During the day,
Harry went into Dorian’s room and found Dorian crying.

After two days.Dorian was not so frightened. James Vane
could not know where he was. James Vane must be in London.
He had imagined James Vane’s face at the window.

On the third day Dorian was feeling better. Some of his
guests were going out to shoot birds and Dorian decided to
g0 too.

It was a cold day and the sun was shining. Dorian felt happy
as he walked through the woods. Harry and Lady Monmouth
walked beside him.

Suddenly one of the guests shot at something among
the trees. There was a cry — the terrible cry of a man in
pain.

People shouted and ran towards the noise. Soon they
pulled the body of a man out of the trees. Dorian watched
in horror.
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Soon they pulled the body of a man out of the trees.
Dorian watched in horror.
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Harry touched Dorian’s arm. ‘I think we'd better stop
shooting today,’ he said.

‘Oh Harry, this is terrible and something more terrible is
going to happen. I know it,” replied Dorian.

‘Don’t worry about it, Dorian,” said Harry. ‘It was an
accident. It wasn’t a murder.’

Harry was never serious for long. ‘1 would like to meet a
person who has done a real murder,” he went on, laughing.

Lady Monmouth laughed too, but Dorian suddenly felt ill.
His face became very pale.

Dorian smiled politely. ‘I'm feeling tired. I must go to my
room. Excuse me.’

In his room, Dorian lay down on his bed. His body shook
with terror. Fear and death were everywhere in this house. He
did not want to spend another night here.

At five o’clock Dorian told his servant that he wanted to
take the night train to London. The servant went to pack
Dorian’s suitcases, but he soon returned.

‘Excuse me, sir, he said to Dorian, ‘there is a problem with
the dead man, the man who was shot.’ ‘

“Yes, what is it? said Dorian. ‘Do you need money to give

to his family? - :

“No, sir. This is the problem. We don’t know who he
is. He was carrying some money and a gun. But we could
not find his name on anything. He’s a sailor . .

‘A sailor!” cried Dorian. Suddenly he was excited and
hopeful. He ran to the door. “Where is the body? Quick! 1
want to see it now!’

The body had been taken to a farm. It lay on the floor
in one of the buildings. A handkerchief covered the dead
man’s face. - -

‘Take that cloth off the face,” said Dorian.
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A farm-worker took away the handkerchief. Then Dorian
looked down at the face and-gave a cry of joy. The man who
had been shot was James Vane.

Dorian went home with his eyes full of tears. They were

tears of joy because he was safe. James Vane could not kill
him now.

15

A New Start for Dorian?

One evening in June, Dorian was visiting Harry. Harry and
Dorian sat in Harry’s library. C-

‘Harry, I have done too many terrible things in my life,” said
Dorian. ‘Yesterday [ started to change my life. I'm going to be
good.” )

Harry smiled. “Where were you yesterday? he asked.

‘I was at an inn in a small village,’ replied Dorian.

“What did you do at this inn? asked Harry, laughing. ‘How
did you start to be good?

‘1 met a girl,’ said Dorian. ‘She was a pretty girl called Hetry.
She looked like Sibyl Vane.

‘Hetty and I were going to go away together,” Dorian went
on. ‘But I decided not to go away with her. I decided to leave
her in her village. I have done something good.’

“You are pleased because you have done something good,’
said Harry. ‘But she will kill herself because you left her.’

‘Don’t say that! You are never serious,’ said Dorian angrily.

“You wanted to be good, so you left her,” replied Harry. ‘You
did what you wanted to do. You haven’t changed.’

Harry was right.
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Dorian did not want to talk about Hetty again. ‘Have you
got any news? he asked. :

‘No, there is nothing else to talk about,” replied Harry.
‘People are ralking about Basil. Nobody knows what has
happened to him.’

‘Basil!” said Dorian, in a surprised voice. ‘Are people still
talking about him? It's a month since people noticed that he
had not come back from Paris!”

‘My dear boy, people will talk about Basil for three months.
Then they will talk about somebody else. They will talk about
Alan Campbell’s death too. He killed himself, you know.’

Dorian did not want to talk about Alan Campbell. But he
talked about Basil.

“What do you think happened to Basil, Harry?

‘I don't know. Perhaps he is dead. I don’t want to think
about it,” replied Harry. =

There was silence for a while, then Dorian spoke again.

‘People are saying that Basil was murdered, aren’t they? Do
you think Basil was murdered?

‘Nobody would want to murder Basil,” replied Harry.
‘Everybody liked Basil. He didn’t have any enemies.’

‘Perhaps | murdered Basil,” said Dorian. ‘Have you thought
of that, Harry? Dorian watched Harry carefully.

But Harry laughed. “You're talking nonsense, dear boy. You
couldn’t murder anybody.

‘Let’s talk about something else,” Harry continued. ‘Poor
Basil isn’t interesting any more. He hadn’t painted a good
picture for a long time. What happened to his picture of you,
Dorian?

‘Oh, I lost it,” replied Dorian quickly.

“You look the same now — as young as you were when the
picture was painted,” said Harry. ‘Don’t change your life. You
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have had a good life. You have done everything you wanted to
do and you have not changed at all.’

‘I'm not the same as that young man,’ said Dorian. ‘I want
to change. I want to be good.’

‘Don’t change,’ said Harry. “You are beautiful and you are
perfect. You and I will always be friends.’

As he’left Harry’s house, Dorian’s face was very sad.

It was a warm night. Dorian started to walk home from
Harry’s house. He walked past two young men and heard one
of them whisper, “That’s Dorian Gray.’

Dorian felt tired. He did not want people to recognise him.
He did not want people to talk about him any longer. He did
not want to hear his name.

As he walked, Dorian thought about his life. Dorian
suddenly wanted to be young again. He wanted to be the
young man whose picture Basil had painted.

Dorian was still thinking when he reached home.

Perhaps it was not too late to change his life. He had been
kind to Hetty. He had left her in her village. Perhaps he was
starting to be good.

Dorian went up to the attic room. He wanted to look at the
picture. Perhaps the picture was changing again. Perhaps the
picture was not so ugly now. Perhaps the cruel, evil face was
changing and becoming kinder.

But the face in the picture was the same. It was old and
wrinkled and ugly. The eyes were cruel. The mouth was evil.
The blood was still on the hands.

When Dorian saw the picture, he knew the truth. He knew
that he could never change. He would always be evil.

There was a knife on the table in the attic room. He had used
that knife to kill Basil.

Dorian picked up the knife. It had killed Basil and now it
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would kill his painting. Then nobody would ever know that
Dorian Gray was an evil man!

There was a loud crash and a cry. It was a loud and horrible cry
which woke the servants.

There were. two men in the street outside and they heard the
cry too.

“Whose house is this? asked one of the men.

‘Dorian Gray’s,” replied the other man.

The two men looked at each other in horror, then they
quickly walked away.

Inside the house, it was now quiet. The. door of the
attic toom was locked, but at last the frightened servants
opened it. :

Inside the room they found a picture hanging on a wall. It
was a picture of their master, Dorian Gray. He looked young
and beautiful in the picture. He loocked the same as he had
always looked.

On the floor they found a man. He was ugly and old and
wrinkled. His face was evil. And he was dead, with a knife in
his heart. )

At first the servants did not know the man.

But then they looked at the rings on his fingers and they
knew who it was. ;
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Points for Understanding

N
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1

What are the names of the two people in the artist’s studio?
What do you know about each of these people?

The artist is painting a portrait. He does not want to show this
portrait in an art gallery. Why not?

The artist does not want his friend to meet the young man. Why?

2

What does Dorian Gray look like?
Lord Henrv Wotton tells Dorian how to live his life. What does
he tell him?
Lord Henry tells Dorian, ‘You mustn’t get burned by the sun.’
Why does he say this?

3

How does Dorian feel when he first looks at the portraic?
Darian remembers what Harry said in the garden. How does
Dorian feel about the portrait now?
Dorian makes a wish. What does he wish?
Basil says, ‘You have made me hate my best painting.’

(a) What does Basil decide to do?

(b) What does Dorian do?

4

Harry sees Dorian many times in the next few weeks. What does
Harry do and why? s

Dorian tells Harry that he has fallen in love. Who has Dorian
fallen in love with?

What do Harry and Dorian arrange to do the next night?

Harry gets a telegram. What does the telegram tell him?

5

Why is Mrs Vane worried about Sibyl and James? .

Why is James angry with Sibyl?

What does Sibyl call Dorian?

Why does James wish that he had seen Dorian in the park?
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